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Presented is the teacher handbook for EDUCOURSE I, a

program designed to inciease attendlnq behaviors of eduéablé mEﬂtal]y
handicapped students by means of an inservice course in behavior

modification techniques. Four instructional

sequences consider

assessment of interfering behaviors, eliciting attending behaviors,

using teacher-attention to modify bhehavior,

and devising and

implementing a reinforcement system, respectively. Evaluation is by
pre= and post-course videotapes of typical 15 minute classroom
segments. The tirst instructional sequence provides theory and
practice in the development of observational skills for asses 55ing
student attending problems. The second sequence further develcps
teacher skills through the discussion of attending behavior, student
examples, and the establishment of rules for attending behavior.
Considered during the third instructional sequence is the use of
teacher attention to modify behavior with specific attention to means

of using approval resgonses,

of relating approval to student

responses, and of redistributing teacher attention. The final
instructional sequence develops a reinforcement strategy and gives
guidance in estahl;shlng and enforcing contingencies. Considerable
space is provided in the handbook for r=sponses by the teacher. See
EC 051 387 for the project report. (DR)
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TEACHER HANDBOOK

The Guide to Educourse | Teacher Handbook presents a 'Module Overview'

including instructional sequence objuctives, instructional activities, and

evaluation indicators; a programmatic.flow chart; & description of evaluation
procedures; and a materials list.

While the ability to ''pay attention' is fundamental to all learning, the
lack of attending behavior on the part of exceptional children is probably
the most prevalent and persistent learning problem faced in the classroom by
exéeptianal child teachers,

The major objective of this inservice module is to develop the teacher
skills which will (1) reduce the occurrence of behaviors which interfere with
attention, and (2) elicit and maintain attending behavior through a behavior
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EVALUATION PROCEDURES

Pre-Assessment

After reading the Guide to Educourse | Teacher Handbook and the

Introduction, to the Handbook, the teacher can diecuss the Educourse |

program with the Resource Person and arrange for a Pre-assessement of attending
behavior skills by obtaining a 15 minuce videotape of a typical instructional"
activity. A classroom observation of a 15 minute lesson can be made with a
checklist for interfering behaviors by the Resowrce Person if videotape
equipment is not avai lable. |If the evaluation of the instructional activity
indicates that no more then 10 incidents of interfering behaviors among the 5
categories were recorded, there should be no need for the teacher to complete

the EDUCOURSE } training program. |If more than 10 incidents were recorded,

Post-assessment

Hardware

After completing the EDUCOURSE | training program, emphasizing those
enabling elements which seemed most important for the individual trainee, a
15 minute post-course videotape should be made by the Resource Person or a
classroom observation if the vidéatape equipment is not avdlable.

If the evaluation indicates that a2 significent decrease has not been
made in the number of interfering behaviors recorded in the pre-assessment
lesson, the trainee can retake all or those parts of the trairing cycle which
seem apprgpriate;

MATERIALS LIST
| audio tape recorder

]. videotape recorder I microphone stands

| TV camera 1 tripod

I TV monitor ' wide angle lens
| audio mixer

2 Microphones .
miscel laneous cables
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ware

Guide to Educourse | Teacher Handbook
Educourse | Teachers Handbook
L vVideotaped instructional/Model Lessons

Videotaped Introduction to EDUCOURSE |




The daily course schedule lists the activities that you will
compiete in EDUCOURSE |. The schedule is in the form of a day-by-
day checklist. Use the spaces to check off each activity as you

complete it,

PRELEMINARY ACTIVITIES

) ‘ RECEIVE TRAINING IN USE Or
(week VIDEOTAPE RECOROER (VTR)

preceding T
course) SEE HANDBOOK PAGE V AND COMPLETE
PRE-COURSE VIDEOTAPE
{ NTRODUCT! ON
pay 1 MEET WITH COORDINATOR FOR ORI ENTATION
VIEW EDUCOURSE ONE INTRODUCTORY TAPE .
READ HANDBOOK: PAGES 1-37
INSTRUCTIONAL SEQUENCE ONE
Day 2 VIEW INSTRUCTIONAL/MODEL ONE:
'COMPLETE CHECKLIST: PAGES 36-37 .

PLAN FIRST O8SERVATION: SEE HANDBOOK
PAGES 38-h2




Day L

VIEW PRE-COURSE VIDEUTAPE AND COMPLETE
O035ERVATION FORMS: SEE HANDBOOK PAGTS

INSTRUCT I ONAL SEQUENCE_TWO

Day 6

Day 7

39-42 -
PLAN CLASSROOM OBSERVATION: HANDBOUK

PAGES L43-50 e
MAKE CLASSROOM OBSERVATION AND COMPLETE

OBSERVATION FORMS: HANDBOOK PAGES

k5-49 - N
READ HANDBOOK: PAGES 51-61 o _
VIEW INSTRUCTIONAL/MODEL TWO: COMPLETE

CHECKLIST PAGE 61 o
PLAN MICROTEACH LESSON: HANDBOOK

PAGES 62-65 I
CONDUCT AND VIDEOTAPE MICROTEACH -

VIEW MICROTEACH AND COMPLETE TEACHER

SELF-EVALUATION: HANDBOOK PAGES 66-69 B
PLAN RETEACH LESSON: HANDBOOK PAGES

70-73 —
- CONDUCT AND VIDEOTAPE RETEACH . —

VIEW RETEACH AND COMPLETE TEACHER ,
SELF-EVALUATION: HANDBOOK PAGES 73-76 e

READ HANDBOOK: PAGES 77-93 R

INSTRUCTIONAL SEQUENCE THREE

Day 8

VIEW INSTRUCTIONAL/MODEL THREE:
COMPLETE CHECKL1ST PAGE 93

PLAN FIRST CLAS5100M SESSION:
HANDBOOK PAGES 94-102 _ _



Day 9

Day 10

CONDUCT AND RECORD FIRST CLASSROOM
SES510N

LISTEN TO AUDIOTAPE AND COMPLEIE
TEACHER SELF-EVALUATION: HANDBOOK
PAGES 101-107

PLAN SECOND CLASSROOM SESSION:
HANDBOOK PAGES 103-105

CONDUCT AND RECORD SECOND CLASSROOM
SESSION

LISTEN TO AUDIOTAPE AND COMPLETE
TEACHER SELF-EVALUATION: PAGES 106-110

READ HANDBOOK: PAGES 111-127

INSTRUCT IONAL SEQUEIICE FOUR

Day 11

bay 12

Day 13

Day 14

VIEW INSTRUCTIONAL/MOCEL FOUX:
COMPLETE CHECKLIST: PAGE 128

PLAN STRUCTURED INTERVIEWS; HANDBOOK
PAGES 129-133

PLAN REINFORCEMENT MENU: HANDBOOK
PAGES 134-135

CONDUCT AND RECORD STRUCTURED INTERVIEWS:

HANDBOOK PAGE 133

CONSTRUCT REINFORCEMENT ENU:
HANDBOOK PAGES 136-138

CONDUCT AND VIDECGTAPE MICROTEACH

VIEW MICROTEACH AND COMPLETE TEACHER
SELF-EVALUTION: HANDBOOK PAGES 139-14]

PLAN RETEACH LESSON: HANDBOOK
PAGES 142-148

CONDUCT AND VIDEOTAPE RETEACH




VIEW RETEACH AND COMPLETE TFACHER
SELF-EVALUATION: HANDBOOK PAGES
149-153

POST-COURSE ACTIVITIES

"MEET WITH FIELD TEST COORDINATOR

(week FOR INSTRUCTION IN COURSE FOLLOW-UP
following AND EVALUATION
course)

COMPLETE COURSE EVALUATION:
PAGES 157-168



PRE-LOLRSEL VIOLGTAPE

T:) THe TLALHER:

Belore you begin EDUCOURSE I, it is important that you obtuain
a pre-course videotape of an instructional activity. The pre-
course videotape will give you an opportunity to prectice using the
videotape recording equipment. You will! refer to this tape when

completing the activities in Instructional Sequence One.

INSTRUCTIONS:

Plan an instructional lesson. The academic content of the
activity is not significant; however, it should provide an opoortunity
for all students to actively participate. The activity should last
for fifteen minutes, Your directions to the students should be recorded
at the beginning of the tape.

When you have campletea the tape. record the information indicated

helow:

DATE OF RECORDING ) e -

NATURE OF INSTRUCTIONAL TASK _ o I

NUMBER OF STUDENTS INVOLVED _

TYPE OF PARTICIPATION REQUIRED __ A,jf,




INTRODUCTION




EDUCOURSE |
ATTENDING BEHAVIOR:

SKILLS FOR TEACHING
EXCEPTIONAL CHILDREN

OBJECTIVES AND COURSE SEQUENCE OUTLINE

OBJECTIVE

ENUCOURSE ONE represents a behavior modification approach to
promoting attention in the exceptional child classroom. The
objective of this course is to develop teacher skills which will
(1) reduce the occurrence of behaviors which interfere with
attention, and (2) elicit and maintain attending behavior.

COURSE SEQUENCE OUTLINE

INTRODUCTION

raticnale Far us:ng bEﬂSVIDF mcdlfcatuan technlquas to pramcte
attending behavior in the exceptional child classroom, and to
provide an overview of the operation of ENUCOURSE ONE as a teacher
inservice training program.

The four instructional sequences in EDUCOURSE ONE comprise a
developmental approach to the systematic application of behavior
modification techniques,

INSTRUCTIONAL SEQUENCE ONE

Assessing Interfering Behaviors

l. Recognizing interfering Behaviors
2. Establishing a Base-Rate for Interfering EEhéVIDFS
3. ldentifying Reinforcing Outcomes for Interfering

Behaviors




The objective of Instructional Sequence One is the
development of observational skills for assessing student
attending problems. At the completion of this sequence,
the teacher will have acquired information essential to
the planning of effective behavior modification strategies
in her classroom, and will have practiced data-collection
skills necessary to an assessment of these strateqi-s as
effective means of modifying behavior.

Product: Base-Rate for Interfering Behavior
INSTRUCTIONAL SEQUENCE TWO

Eliciting Attending Behaviors

1. Discussing Attending Behavior
2. Eliciting Student Cxamples of Attending Behavior
3. Establishing Rules for Aitending Behavior

The objective of Instructional Sequence Two is the
development of teacher skills fer eliciting attending
behavior. At the completion of this sequence the teacher
will be able to facilitate the emission of responses
incompatibhie with interfering behavior, and will have set
behavioral goals for her students. These goals will
provide the basis for the modification strategies presented
in the remaining sequences. *

Product: Rules For Attending Behavior.

INSTRUCT iONAL SEQUENCE THREE

Using Teacher-Attention to Modify Behavior

!. Using Approval Responses
2. Relating Approval to Specif. Student Responses
3. Redistributing Teacher=Atter ion

The objective of Instructional Sequence Three i5 the
develcpment of skills in using teacher-attention to
eliminate interfering behavior and increase attending
behavior. At the completion of this sequence, the teacher
will be familiar with the use of relevant social stimuli
as an effective behavior modification strategy.

Product: Reinforcement Strategy (l!)--Teacher-Attention




INSTRUCTIONAL SEQUENCE FOUR

Devising and Implementing a Reinforcement System

1. Developing a Reinforcement Strategy
2. Establishing Contingencies
3. Enforcing Contingencies

The objective of Instructional Sequence Four is the develop-
ment of teacher skills in: (a) determining reinforcers to meet
individual needs, and (b) constructing and administering an
individualized reinforcement system.

At the completion of this sequence, the teacher (1) will
have compiled an individual record system in the form of a
reinforcement menu from which children can realize personal
preferences in their choice of activities; and (2) will have
established a token system for administering reinforcement
according to individual needs.

Reinforcement Strategy (2)--Reinforcement Menu
Reinforcement Strategy (3)--Token System




EDUCOURSE I: COURSE CONTENT

O0BJECTIVL

The shjective of Educcurse ¢ ‘s to train exceptional child

teachers ir the systematic applica:ion of teaching techniques .

designed to »licit and maintain studeit attending behavior.

ATTENTION AND T#: EXCEPTIONAL CHILD

p

The ability t. ''pay attention' i{s fundamental to all iearﬁing,
Attending labels the behavior of looking at, or noticing, certain
features of a person, thing, or conditicn whicﬁ come to be
discriminative for that stimulus; since actual verification of
inferred periods of attention can be made only through observable
responses, attending zlso i corporates tFe response made in the
presence of a particular stinulus. Thus a child's pattern of responding
comprises a record of Iiis atte:ding. Before children can learn, they
must be able to attend to specific stimuli in the educational
environment, focus on relevant cues inherent to those stimeli, and

make an appropriate response.

L% |




For mast children, the skills related to attention Jdre
developmental; when they enter school, they have alresdy acquired
appropriate patterns of "noticing' and ""doing."" Many exceptional
children, however, exhibit attention deficits which prohibit or
interfere with learning behavior. Such deficits may be manifested
as hyperactivity or disruptiveness, or may be indicated by the
student's lack of attention to the teacher or the learning task,
his inability to follow directions, or his unwillingness to undertake
and complete learﬁi%g tasks. These observations suggest that it is
the exceptional child's failure to master the basic learning competency
of attending that constitutes the most serious instructional problem

for his teacher,

The practical experience of exceptional child teachers, who
consistently indicate students' lack of attending behavior as the most
prevalent learning problem in their classroom, lends credence to this
viewpoint. It is also supported by a survey of educational research,
from which there emerges an emphasis on attentionm both as an area of
general deficit in the exceptional child and as an area for needed

instructional improvement.

In his approach to clinical teaching, Smith (1968) reflects the
belief of many psychologists and educators that ''general lack of

attention...is the primary reason that retarded children often do

i1
i} _ , 1 . . ) . .
poorly in school activities, and concludes his assessment of this

ERIC
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problem with the stateﬁant that "helping the retarded to develop
skills in attending to relevant stimuli Is important for instructional
effectiveness."'? Haring (1968) views attention as "a crucial
consideration in the instructional envirgnment“;B while Robinson and
Robinson (1965), in their examination of learning theories related

to mental retardation, offer the summation that ‘for retarded
children...management of attention is pas;ibly the most valuable

contribution a teacher can makei“g

Educourse 1|, then, is presented as an inservice training program
in the belief that eliciting and maintaining student attending behavior

is the most important fupction of the exceptional child educator.

MANAGEMENT OF ATTENTION THROUGH BEHAVIORAL TECHNIQUES

The instructional skills included in Educourse | represent a
behavioral approach to exceptional child education. This approach has
three basic propositions:

(1) Learning is reflected in a change of behavior.

(2) Complex forms of huinan functioning are learned.

(3) Because behavior is learned, it can be ihaﬁged.s
Essentially, this approach requires that exceptional child teachers focus
on children who are labeled as '‘mentally retarded'' as children who exhibit
maladaptive behaviors which interfere with the acquisition of adaptivsz

behaviors necessary to learning.




The Concept of Interfering Behavior

A behavioral approach to attending problems is of urgent
importance to exceptional child teachers since recent research
suggests that "much of the behavior currently resulting in a
diagnosis of 'mental retardation'...will eventually be viewed
as merely severe interfering behav?ar.”é The term interfering
behavior refers to certain kinds of behavior which compete with
or totally preclude the learning of other, more adaptive behavior
patterns. It is used to designate specific behaviors which are
not only inherently undesirable, but which also occur with such
frequency that they reduce the probability of any other responses

being emitted.

Such interfering behavior may play a major role in many
patterns of retarded behavior, especially that of not paying attention.
It is obvious, for example, that hyperactive behavior, usually described
as shsrt attention span combined with an excessive réte of behavior
diffusion, interferes with attending behavior in that the child who is
moving through his environment rapidly and continually is not able to
attend to relevant cues and does not make appropriate séaiailar academic
responses. A broad range of disruptive behaviors, such as constant
talking, walking around, throwing objects, or poking other students, may

also be implicated as attention-interfering behaviors.




O
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In Educourse |, the initial objectives for the teacher sre
the identitication of such maladaptive behaviors which interfere
with attending behavior, and gssistqﬁié to the child in developing
more adaptive patterns of response. Instecad of asking why an
exceptional child behaves as he does, or attempting to relate his
learning problems to underlying physical, psychological, or neurological
factors, the teacher's task is to determine what behavior the child
exhibits which interferes with his abiiit?nzéié?igﬁd‘ and then to help

the child in modifying this behavior.

Behavior Modification

Educourse | represents a behavior modification approach to promoting
attending behavior in the exceptional child classroom. The methodology
proposed in the course is derived from the premise thét behavior is
learned, and that it is learned in accordance with Thorndike's Law of
Effect, which states that "'an act may be altered in its strength by its
zaﬁsequenies,“7 Specific instructional skills in Educourse | are based
on the following principles of behavior modification:

1. Behavior is affected by its consequences.

2. Consequences must be closely related to desired terminal
behaviors,

3. Consequences are defined only in terms of their actual
effect on the learner.

L. Consequences must be consistently administered.

An understanding of these basic principles is essential to the effective
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application of the instructional techniques in Educourse |,

1. Behavior is influenced by its consequences.

The probability of any behavior's reoccurrence is directly
related to the effect that behavior has on securing positive or
negative outcomes from the environment. Thus any behavior is
influenced by what happens as a comsequence of its occurrence:
if a behavior is rewarded, it tends to be repeated; if it is
punished, it is not likely to be repeated. |f no consequences
obtain for a particular behavior--i.e., if it is neither rewarded
nor punished, but merely ignored--that behavior will probably not

reocccur.

A concise statement of the application of this principle to

the problem of promoting attending behavior in the classroom is

'made in the following excerpts:

The child learns to attend to conditions around
him in school.... He responds to relevant stimuli
or groups of stimuli by making specific movements
that are usually easily observable, Some types of
responses the child makes to theie conditions
predictably come to be made more often than others
as a result of reinforcement of these responses.
The stimuli present when these respunses are einforced
come to exert control over future responses in their
presence; thus, "attending'' to them results. For
example, during an arithmetic lesson, many chiidren
predictably begin their assignment immediately, while
a few predictably gaze around the room. Response
patterns which predictably occur become established
through events which serve as consequences for these
respansesg“g



Having established that "the consequences for responding ware the
hey factors in establishing any behavior pattern, including
aEtEﬁdiﬁq_“9 Haring concludes that "'the primary responsibility
of the teacher in developing attEﬁding and responding to the
classroom stimuli involves selecting thivating conditions
appropriate to the child and the classroom and arranging them
to occur in some pattern immediately following a specified

pattern of FESPQﬁdiﬁga“ID

In the classroom, teachers contral a variety of consequences,

nd negative, for student behavior--grades, verbal

1w

both positive
approval or reproof, smiles or frowns, the granting or withholding
of privileges. With systematic application of appropriate
consequences, teachers can influence or modify student behavior.
Through the use of positive reinforcement, teachers can increase
the occurrence of attending behavior; through the use of negative
reinforcement or extinction procedures, they can decrease the

occurrence of interfering behavior.

as a consequence for student attending behavior. Positive reinforcement
is anything that encourages a student to behsve in the desired way. Its
purpose is to reward specific student behaviors with something the

student wants or will like: its effe

(2]

t is to make that behavior more

likely to recur. It must be noted that any behavior which is consistently
and positively reinforced will tend to be repeated. This principle is
O
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especially important in terms of the interfering helisviors discussed
above, in that such behaviors are possibly maintained because they .
result in teacher or peer attention which serves as positive

reinforcement.

Since interfering behavior is a prevalent feature of the
exceptional class situation, and a primary obstacle to attending
behavior, the teacher should also be familiar with negative

reinforcement and extinction as methods of dealing with such behavior.

Negative reinforcement is anything that discourages undesirable

behavior on the part of the learner. The purpose of negative
reinforcement is to provide as a consequernce for student behavior
something that the student does not want or will not like; its effect

is to make that behavior less likely to recur.

Negative reinforcement is, in effect, punishment. As punishment,
it-often has undesirable side effects detrimental to learning,
particularly in that the-student may learn to dislike the teacher or
to avoid school. Because of these side effects, it is the position of
tﬁis course that the only punishment appropriately utilized to diminish

interfering behaviors is that of withholding positive reinforcement.

Interfér?ng behaviors can also be controlled through extinction.

This term applies to the planned absence of either positive or negative

reinforcment. When any form of reinforcement is deliberately and

consistently withheld, the behavior which is thus ignored will be



extinguished or diminished. While there is considerable evidence

that interfering behaviors can be eliminated by systematic withdrawal

of attention to them, this procedure is complicated by the condition

of requiring total avoidance of reinforcement. This problem will Le
examined at length later; however, in attempting tre cxtinguisn

behavioi, the teacher should remember that it is more efficiant o
countercondition interfering beﬁaviar by replacing it with incumpatibln,
adaptive alternatives than it is to attempt to extinguish it wii thone

replacement.

2. Consequences mugt_be;glggely_felatgﬂ to desi ed terminai behaviors.

The teacher should remember that the effect: of concequences o
behavior are automatic.

1. Any behavior that is positively reinforced, or rewarded, wiil
tend to be repeated.

If a student emits an interfering behavior to ''show
of f'' for his peers, and they give him the desired
attention, he will probably continue with such antics.

2. Any behavior which is negatively reinforced, or punished, is
not likely to be repeated.

[f a student attempts to answer a question, and
his reply is met with ridicule, he probably will
not answer any more questions.

3. Any behavior which is ignored will extinguish.
If a child raises his hand to participate in a
discussion but is never called on, he probably
wil. cease to volunteer information.

These examples underscore the importance of relating consequences tc

desired terminal behaviors; the teacher must ascertain that specific
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behaviors are being appropriately reinforced.

3. Consequences are defined only in terms of how they affect the

In order to control attending and interfering behaviors, tho

"teacher must be able to specify particular behaviors te be reinforced

and to determine effective reinforcers. This is sometimes a difficult
undertaking because reinforcers are often child-specific or situation-
specific; that is, things which are reinforcing to one child may be
aversive to another, or things which are reinforcing in one.situation
may not be effective in others. While teachers may be able to make
some educated guesses about how particular reinforcers may influence

a learner, it must be noted that the only way to determine the nature
of a consequence is to assess the effect it has on the student's

behavior.

This principle is particularly relevant to problems which arise
from the application of consequences which the teacher believes to
be punishing but which are really reinforcing--for example, some

students are so dependent on attention from the teacher that even

(7]

colding may serve as a reinforcer for whatever behavior they emit

to obtain the desired attention.

4. Consequences must be consistently administered,

In order to effect desired changes in student behavior, the



O

ERIC

Aruitoxt provided by Eic:

teacher nust be consistent in her responses to children: appropriate
behavior must be rewarded; interfering behavior must be punished or
extinguished. If the teacher is not consistent in the provision of
consequences--if a given behavior is sometimes reinforced and
sometimes punished--she not only confuses the student, butxalsg impedes

his learning of adaptive behavior.

The application of positive and negative consequences is so obviously
related to changing or controlling behaviors that behavior modification
may be summarized as ''effective teaching.'' Rewarding children for
appropriate behavior is certainly not new to education; many teachers
are alre%dy familiar with these principles of behavior modification.
However, it is not the mere presence of these aspects of methodology in
the classroom that is essential to the behavior modification strategy,

but rather their consistent and systematic application.

Because teachers often do not recognize the potency of positive
and negative consequences in the classroom, or understand how to
effectively utilize these with children who have attending problems,
each instructional sequence in Educourse | will explore these behaviorai
principles in greater depth and, more importantly, give the teacher
practice in their systematic application in the classroom. The
objective of the total sequence of instructional skills is to provide
the exceptional child with a highly predictable learning environment--
an environment in which the child knows what behavior is expected of
him, and what cansaquaﬁgés are contingent upon his meeting these

expectations.



EDUCOURSE |: COURSE OPERATION

EXPERIMENTAL APPROACH TO TEACHER EDUCATION

Educourse | utilizes an experimental approach to teacher
education, the prototype for which is the Minicourse lnstructional
Mode! developed by the Far West Laboratory for Educational Research
and Developmert at Be#kéiey,.talifarﬁiaiii The objective of this
approach is to actually shape specific skills and behavior patterns
required for effective teaching. To accomplish this objective, the
Minicourse Model meets three important requirements: first, it
provides a clear definition of the skills to be learned, including
a videgtaéed instructional model which allows the teachervtg see
skills performed in a classroom context; second, it provides an
opportunity for the teaﬁﬁer to practice each new skill under optimal
conditions; third, the Minicourse Model provides feedback on the

practice performance and an opportunity for self-evaluation.

The methodology used in the Minicourse programs to change
teacher behaviors toward the effective utilization of instructional

skills incorporate the following rationale:



(1) Shaping Behavior

Shaping refers to the development of a given behavior
through the use of reiﬁ;arzemgnt techniques. It involves
primarily imitation, or developing a response to match a
criterion or model response. Shaping is implemented first
_through the use of instructional and model lessons to

establish the desired behaviors.

Instructional lessons, in the form of videotape presentations,
are used to demonstrate desired behaviors. Rationale is relegated
to accompanying printed materials since it is not essential to the
learning of a behavior; thus the instructional lesson establishes
performance criteria which are limited to specific skills which
can be clearly defined and demonstrated. The instructional lessons
present main points in a variety of ways, such as through verbal

description, visual presentation, and enactment of examples.

(2) Perceptual Modeling

Both instructional and model lessons utilize perceptual
modeling, or demonstrations of desired behavior (rather than
symbolic modeling, or instructions about a spe;ified behavior.)
The model lessons are designed to illustrate the behaviors
presented on the instructional tape in the context of a regular
classroom lesson. Another purpose uf the model lessons is to

develop sensitivity for the behaviors being taught by requiring



teachers to watch for these behaviors in the model lessons

and to identify them when they occur. Model behaviors are
then imitated in successive brief sessions of microteaching,
which zamprise.the second stage in matching criteria behaviors,

or shaping.

(3) Microteaching (and Reteaching)

Microteaching and reteaching, in which the teacher sctually
tries out the skills under controlled conditions, are probably

the most important parts of the course.

Microteaching is a method of teacher training developed at
the Stanford School of Education, The basic idea behind
microteaching is to create a special teaching situation which
can be closely observed, In microteaching, the teacher works
with a small class (4=5 students), teaches a short lesson (10-15
minutes), and concentrates his attention on a specific part of
the complex teaching process. The teacher's performance is
recorded on videotape, which is then available for immediate
replay and EEFEFQ] scrutiny. Thus, the teacher is provided with
the means to see himself as others see him, to judge his
performance for himself, prior to reteaching practice again

utilizing the same skill,

The fundamental propositions of microteaching are as follows:
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(a) In microteaching, the teacher is given a single teaching
skill at a time to learn. Then he has the opportunity to
try his skii, in an actuai lesson, with his own students.
He succeeds if he can use the skill, not if he can tell
someone about it.

(b) Microteaching breaks complex teaching skills down into
companent skills, which are clear and specific. This

breakdown facilitates the learning of a complex skill,

since it is the summation of the mors specific skills
the teacher has learned.

(c) While learning a skill, the teacher receives immediate
feedback as to how well he is progressing in mastering
the skill, Because of the videotape, he can instantaneously
replay his lesson and see for himself his failure or success
in properly using the skill.

(d) Since microteaching gives the teacher a ''second chance'' to
teach the same lesson, the new teaching skill can be further
reinforced. He has a chance to correct his mistakes and be
more confident of his correct use of a teaching skill.
Teachers can, then, practice specified skills uader optimal
conditions, then transfer these skills to the regular

classroom teaching situation.
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Aruitoxt provided by Eic:

(4) Videotdpe Feedback

The potential of the videotape recorder lies in its uses
as 4 device for recording and subsequently analyzing complex
behavior for the purposes of teacher improvement. The
videotape affords direct teacher observation of his éWﬁ

classroom performance. This is important because

(@) it permits rapid behavioral feedback, with the customary
delays between tehavior and z@n'ééuences which result in
poorer learning omitted; and

(b) it presents a complate and ijéctive record of behavior

and the certainity that it actually occurred, which is

important tc both maintaining and changing skills,

The self-evaluation made possible by the use of videotape

feedback is important in effecting desired changes in teacher

behavior, and as such is perhaps one of the most essential

components of the inservice training programs.

[
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- EDUCOURSE |

Educourse | contains four instructional sequences, each of which
deals with a set of three related skills, During each sequence, the

teacher completes the foliowing activities:

The teacher reads the pertinent hateﬁials in the
Handbook; and then views a videotaped instructional/model
lesson which demonstrates the skills to be learned, During
the viewing, the teacher uses a checklist provided in the
Handbook to assess his ability to identify examples of the

new skills presented in the lesson,

The teacher uses forms provided in the Handbook to
plan a lesson encompassing tﬁe three new skiils, He then
practices the skills in a lesson with a small group of students,
His presentation is recorded for the Eurpase of later analysis
and self-c saluation. Immediately Fallaw%ng the lesson, the
teacher replays the recording and evaluates his performance

on the forms in the Handbook.

The teacher uses forms provided in the Handbook to
replan his lesson and reteach. Again, he records, replays,

and evaluates his performance.
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INSTRUCTIONAL SEQUENCE ONE

ASSESSING

INTERFERING BEHAVIORS




OBJECTIVE -

The objective of lastructional Sequence One is to help you

develop skills for assessing attending problems in your classroom.

INTRODUCT 1 ON

An assessment of attending problems involves three observational
skills which are prerequisites to implementing behavior modification

strategies.

The first prerequisite to behavior modification is identification
and definition of thé behavior in which change is ﬁes?red. Because
atténdiﬁg.préblems in the exceptional child classroom are usually
manifested as interfering behaviors, your first task is to define

and identify these behaviors. The first skill, Recognizing Interfering

Behaviors, will enable you to observe your students and determine what

interfering behaviors occur in your classroom.

The second prerequisite to behavior modification is to determine
how often interfering behaviors occur. This measurement of the
occurrence of interfering behavior before the implementation of
‘modification strategies, used in comparison with later observations,

will provide a reference point against which to measure changes in



student behavior, and thus assess the effectiveness.of the procedures
you will use to reduce the occurrence of interfering behaviors, and
strengthen attending behaviors. The second observational skill,

Y

Establishing a Base-Rate, will enable you to measure the occurrence

of interfering behaviors in your classroom.

Since interfering behaviors are sometimes maintained because they
are inadvertently reinforced, the third prerequisite to behavior
‘modification is a consideration of possible reinforcing outcomes for

1 Ng

interfering behaviors. The third observational skill, ldentif

in the classroom which may be reinforcing interfering behaviors.

The three skills in Instructional Sequence One will enable you to
assess attending problems in your classroom through the observation and
measurement of student behavior. As you practice these three skills,
you will acquire impértant information regarding your students'
functioning. This information will assist you in planning a behavior
modification approach to attending problems; ft will also provide a
means of measuring changes in your students' behavior, and the
effectiveness of the techniques you will use to bring about these
changes. Thus, your ability to objectively describe, observe, and
measure behavior is an essential first step to implementing behavior

modification strategies in your classroom.
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ShILL |: RECOGNIZING INTERFERING BEHAV!ORS

Behavior madfficatian must begin where the child is. [In the
exceptional classroom, children's attending problems are often
characterized by the emission of interf:ariﬁg'lzngh.ax.r:ic:u*s,i Or responses
to stimulus events other than the learning task. These responses
indicate that the student is either unaware of the learning task

directed to him, or that he is unwilling to respond to that task.

Whatever their manifestation, these behaviors interfere with
the student's ability to attend to the learning task. They may
also disrupt the leaﬁﬁiﬁg situation for other students, or in;clve
responses which are inherently undesirable, such as aggéessién or

destruction.

interfering behaviors, then are maladaptive behaviors which

occur with such frequency that they reduce the probability of
appropriate respanseé being made, and thus impede the learning of
adaptive behavior Eatternsgz Interfering behaviors are incompatible
with attending behavior and may be considered as cues that a student
is not paying attention to the learning task. Your first tésk in
promoting attending behavior is to be able to recognize these cues.
During a learning activity, you must notice where the student is
looking, his facial expression, how he is sitting or moving, where
his attention is directed. These observations are essential to the

recognition of interfering behavior.
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The following classification? of sample responses will assist

vou in recognizing interfering behaviors:

INTERFERING BEHAVIORS

Classifications Specific Behaviors

I. Gross Motor getting out of seat
walking around
hopping, skipping, jumping
moving desk to neighbor
rocking desk
flailing arms

2. Noise Making clapping hands

tapping feet
tapping pencil or other object
rattling or tearing paper

3. Verbalization whistling or singing
laughing
crying
caliing out to teacher
making extraneous comments
talking with other children

turning head or body toward
anothar person

looking at another child

looking at objects

showing objects to another child

3

pushing or shoving

- hitting or kicking
poking with objects
grabbing objects or work
knocking books off desk
throwing objects

6. Other ignoring teacher questions,
) directions, instructions
doing something other than
that directed to do

These examples are not exhaustive; however, your familiarity with them
will enable you to make a classroom observation and identify interfering

behaviors which occur among your students.
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As you-observe student behavior aﬁd;reiugnigg interfering
behaviors, you may also note classroom conditions which set the
occasion for their occurrence. Such conditions are ''distructing
‘stimuli,” and may involve outside events which are allowed to
intrude upon the classroom; physical arrangement of the classroon,
instructional materials, or equipment; the presence of irrelevant
materials; seating arrangemcnts; and the like. Through consideration
of these conditions and careful engineering of the classraém-
enﬁironmeﬁt to remove them, you céan scmetimes prevent the occurrence

of interfering behavior.

SKILL 2: ESTABLISHING A BASE-RATE FOR INTERFERING BEHAVIORS

A base=rate is a measure of the amount, or rate, of behavior

occurring naturally in the classroom. By establishing a base-rate

for specific interfering behaviors before you implement behavior
modification procedures, you will have a reference point against which
to measure changes in behavior. By obtaining similar data throughout
the behavior modification process and comparing thém with the base=rate,
you will be able to assess the effectiveness of the technigues you use

to eliminate interfering behaviors and promote attending behavior.

The following example illustrates the value of the base-rate and

data collection in determining the effectiveness of specific modification
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techniques:

-A team decided that their little seven-year-old
boy was having great difficulty because he was emitting
S0 many disruptive behaviors. He was doing things
fairly continuously that interfered with learning since
he could not attend to instructions while so engaged.
Most of these were audible: grunts, groans, bangings,
and all those things that active little boys can get
involved in. The teachers took three five=minute
samples of the youngster's behavior during instructioral
time in which they counted all instances of audible
disruptive behaviors. There were 46 of these altogether
or slightly over 15 per session. He was a fairly noisy
little boy! To control this, the teachers put the boy
on a token system and gave approval for quiet behavior,
and these disruptive behaviors dropped to 7ero. They
increased the sessions to fifteen minutes and then to
twenty and twenty five minutes. The behaviors remained
at zero until they considerably reduced the approval,
which resulted in a slight increase. The teachers
demonstrated quite clearly that this child could change
his behavior dramatically and that he was able to control
those activities that would markedly interfere with his
learning and be quite disturbing to the teacher and the
rest of the ciass. The significant data are in the fcllowing
table. Note the dramatic change from the base-rate. From an
average of 15.3 disruptions for a five-minute session or 46
for a fifteen-minute session he dropped to .8 and 4
respectively by the fifth day.

Five-minute Total Time
Average (minutes) Total Frequency
Base~rate 15.3 15 4b
Ist day 0 15 0
2nd day 0 15 0
3rd day 0 20 0
Lth day 1.8 25 9
5th day .8 25 4




This simple example. . .graphically illustrates the
value of the basc=-rate and data collection in
demonstrating the efficacy of teacher controlled
variables,2

2

One of the simplest ways to obtain a base-rate for interfering

behaviors in your classroom entails the following procedure:

First, spacify the bekavior or behaviors which you wish to
count. The interfering behaviors which you will identify during

the practice of Skill | will provide you with this information.

Next, determine the setting.in which these interfering behaviors
are to be counted. Since you will be sampling interfering behaviors
during a specified time interval--probably ten or fifteen minutes--on
several different days, such factors as the nature of the instructional
task, the kind of participation it requires, the number of students

Involved, and the time of day when it occurs should be held constant.

. Then, tally the number of times the specified behaviors occur in
the designated time interval. When you are counting more than one
intérfering behavior, or when you are making a total class observation
to determine the occurrence of an interfering behavior, you may
facilitate counting of responses in several ways--by keeping a form
with you and simpiy tallying each interfering response; by using a
wrist counter, such as golfers wear, to keep a tally; or, if you

have an aide or mature students, by appointing them to keep a record.
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in order toestablish an accurate busce-raty, it is important
that this observation be repeated over at lesst several duys.
When you have sampled interfering behaviors during at iedst three
time intervals, establish the base-raie by dividing the total
number of occurrences by the total number of time intervals
observed. The following example illustrates this procedure

for a total-class observation of an interfering behavior:

INTERFERING BEHAVIOR: lzaving seat unnecessarily
and without permission
during learning task

TOTAL NUMEER OCCURRENCES

DURING FIRST TEN-MINUTE OBSERVATION 3
DURING SECOND TEN-MINUTE OBSERVATION A
DURING THIRD TEN-MINUTE OBSERVATiON 2

TOTAL NUMBER OCCURRENCES DURING THREE
TEN-MINUTE INTERVALS 12

s}

BASE-RATE

(TOTAL OCCURRENCES (12) = TOTAL 7
NUMBER TIME-INTERVALS OBSERVED (3)) L

The accumulation of data for a base-rate and throughout the

modification process is essential to effecting changes in student

behavior.
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SKILL 3: IDENTIFYING REINFORCING OUTCOMES FOR INTERFERING BEHAVIORS

An impartant principle of behavior modification is that behavior
is influerced by what happens as a consequence of its occurrence, and
that behavior which is rewarded tends to be repeated. Some very
effective techniques for establishing appropriate patterns of behavior
are deEived from this principle of reinforcement, but its effect can
also be seen in the establishment of inappropriate patterns of response.
Any behavior which is ﬁGﬁSiﬁtéﬁt]y!FEWSFdéd will be maintained, and
interfering behaviors are sometimes inadvertently maintained in the
classroom because they secure outcomes which are rewarding to the

child.

In the exceptional child classroom, interfering behavior may be
emitted by a child merely to attract attention to himself. For most
children, teacher-attention is a very powerful reinforcer; for some
children, any kind of teacher-attention is better than nore. Even
when the teacher responds to interfering behavior with what she
thinks are negative or aversive outcomes (reminders to behave,

scolding, reprimands, etc.), she may actually be providing positive

reinforcement for that behavior.

The function of teacher-attention in inadvertently maintaining

interfering behavior is illustrated in the following example:

A young male student was observed to spend about
75 percent of his classroom time in a variety of
interfering activities, such as talking with other
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students, playing with milk cartons, and playing
with toys carried in his pockets, buring the
recording of baseline data, it was observed thuat the
teacher repeatedly asked him to put his things awuay
4and begin work. More then half the teacher-attention
he received followed interfering behavior; this
attention was obviously a powerful reinforcer for

the student. By redistribution of teacher attention

s0 that it followed study behavior rather than

interfering behavior, the percentage,of study time

was increased from 25 to B0 percent.

Another example of teacher-attention as an error of reinforcement
is provided in the following example:

The Y'off-task'' behaviors of six elementary students
during individual seatwork resuited in only 40 percent
study time during thirty-minute intervals.  During this

baseline observation, most teacher-attention to the
children followed non-study behavior. As teacher-attention

was redistributed to Fciéaw study behavior, this behavior

increased to 75 percent.

By paying any kind of attention to interfering behavior, you %éy
actually increase the behavior you wish to eliminate. This suggests
that the most effective technigue for dealing with interfering
behavior is to ignore it. This technique will be considered in
Instructional Sequence Three, which deals with the redistribution
of teachér—aztentién to reduce the occurrence of interfering

behaviors and to strengthen attending responses.

Another outcome which serves as a powerful reinforcement for
behavior is peer-attention. |Interfering behaviors are sometimes a
child's means of ''showing off'! for his classmates; the attention of

other children in such cases reinforces the interfering behavior.
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The following report of a professional study illustrates the function
of peer-attention in reinforcing interfering behavior:
Observation of a fourth-grade student revealed that

he spent 83 percent of his time teasing other children.

The authors note that this disruptive behavior was

probably producing a ''pay-of f'' from other students in

the form of laughter, complaints, and attention. When

isolation was introduced as a consequence for teasing

behavior, this behavior steadily decreased to 10 percent.

Other events and conditions can also reinforce interfering behavior.
In some cases, interfering behavior may be its own reinforcing
consequence. This is obviously true of such ""high-strength' student
behaviors as talking with other children and playing with toys or
other objects. In these instances, the interfering behavior not only
provides diversion from the learning task, but is in itself enjoyable

and rewarding to the student.

Instructional Sequence Four considers techniques for structuring
the learning envirorment so that these high-strength, or enjoyable,
activities are used to strengthen appropriate behavior rather than

contributing to students' attending problems.

There is considerable evidence that interfering behaviors can be
eliminated through extinction procedures. These procedures require
careful observation of interfering behaviors so that you are able to
identify their reinforcing outcomes and remove these outcomes.
Systematic extinction of interfering behavior cannot be achieved until

particular reinforcers are identified.
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The third observational skill will help you. identify outcores
which may be serving as reinforcement for interfering behavior in
your classroom. As you use this skill, you should note how you and
other children respond to a student's interfering behavior, and
determine whether teacher-attention, peer=attention, or some other
consequence is maintaining interfering behavior. When you have
acquired this information, you will be able to eliminate interfering

behavior by systematically removing its reinforcing outcome.

CLASSROOM_OBSERVAT I ONS

In this chapter you have been introduced to three skills for
assessing students's attending problems:

(1) Recognizing lnterfaring Behaviors;

(2) Establishing a Base=Rate for Interfering Behaviors; and

(3) Identifying Reinforcing Gutzcmes:For Interfering Behaviors.
Ypu will practice these skills by conducting observations of your
“tudents' behavior rather than in a microteach and reteach session.
T.ie fors for planning the use of these skills in classroom

observation sessions begin on page 38.

You are now ready to view Instructional/Model Lesson One. This
videotaped instructional material will present examples of interfering
behaviors and aufcames which may reinforce such behaviors, and will
provide you with an opportunity to identify these in the context of

classroom activities. While viewing this material, you will also
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practice establishing a base-rate. The checklists to be used as

you view this videafapa begin on the following page.
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INSTRUCT IONAL SEQUENCE ONE

INSTRUCT I ONAL/MODEL LESSON CHECKLIST

|._RECOGNIZING INTERFERING BEHAVIORS

DIRECTIONS: As each number appears on the screen, check the
category to which that interfering behavior
belongs.

Compare your identification with that given by
the narrator.

ﬂ?ﬂEEﬁi 7 ] ? 3 447 5 61 71 8 97 10
7FRGSS MDTQR ) . i
NOISE MAKING )
AVVERE%LIZATIDN ) ] )
DSIENTING,", 7 N )
FGGRESS | ON
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INSTRUCTIONAL SEQUINCE ONE

INSTRUCTIONAL/4ODEL LESSON CHECHLIST

2. 1DENTIFYING REINFORCING OUTCOMES

DIRECTIONS: As each number appears on the screen, check
: the kind of reinforcing outcome illustrated.,
Compare your identification with that given
by the narrator.
NUMBER ! 2 3 L 5
TEACHER=-ATTENT | ON
PEER-ATTENTION
OTHER
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INSTRUCTIONAL SEQUENCL ONE
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU CONDUCT YOUR FIRST OBSERVATION SESSION

The purpose of the first observation session is to give you
an opportunity to practice the three skills for assessing

interfering behavior.

INSTRUCT1ONS :

To implement the first observation session, you will utilize
your pre-course 'deotape. As you view this tape, complete the
forms on the following pages for '"Pre-Course Videotape, First

Viewing," and ""Pre-Cnurse Videotape, Second Viewing,"

NOTE: IF A PRE-COURSE VIDEOTAPE IS NOT AVAILABLE, YOU MAY

"USE THESE FORMS TO CONDUCT AN ACTUAL CLASSROOM OBSERVATION,
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INSTRUCTIONAL SEQUENCE ONE
PRE-COURSE VIDEOTAPE, FIRST VIEWING

_OBSERVATION 1

PURPOSE :

The purpose of this observation is to help you identify,
during a fifteen-minute interval of an instr ctional activity,
student interfering behaviors and the causes for their
occurrence in your classroom. ’

INSTRUCTIONS :

Read through the two forms below before viewing your pre-
course videotape.

OBSERVATION |

As you conduct this observation, look for specific factors
in the instructional environment which might be changed to prevent
the occurrenze of interfering behavior. Note below any changes
you might wish to make in terms of the physical arrangement of the
classroom, seating arrangements, etc.
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PRE-COURSE VIDEOTAPE
FIRST VIEWING
UBSERVATION 2:

On the chart below, record specific interfering behaviors,
according to the appropriate category, as they occur, and tally
the number of times each behavior occurs.

Example:
CATEGORY SPECIFIC BEHAYIOR NUMBER OCCURRENCES

GROSS MOTOR: rocking desk L1 1

NUMBER STUDENTS INVOLVED TYPE PARTICIPATION REQUIRED

NUMBER MINUTES OBSERVED _

CATEGORY SPECIFIC_BEHAVIOR NUMBER_OCCURRENCES
GROSS MOTOR: —_— — - -
NOJTSE-MAK ING: ) e S )
VERBAL I ZAT 1 ON: e )
ORIENTING: - ] _ .
AGGRESS 10N: . ] o -
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INSTRUCT | ONAL SEQUENCE ONE
CLASSROOM OBSERVATION

PXE-COURSE VIDEOTAPE, SECOND VIEWING

The purpose of this observation is to help you identify
possible reinforcing outcomes for the interfering behaviors
which you recorded in the first observation,

INSTRUCTI ONS :

In this observation, you are interested in what happens
to the studeni immediately after he emits on interfering
response. Before you re=piay the pre=course tape, read through
the foerm on the following page so you will be prepared to make
the required observations.

b



. PRE-COURSE VIDEQTAPE
SECOND VIEWING

Example:
INTERFERING BEHAVIUR

1. Rocking Desk

PQ?SJBLE;REINFDRE[NQ,QUTiDHEE
Teacher-Attention: ] '
Peer-Attention: ] X
Other:

POSS IBLE REINFORCING OUTCOMES
FOR INTERFERING BEHAVIORS

INTERFERING BEHAVIOR
(List Specific Behaviors Re-
corded in Observation | in
Spaces Below)

POSSIBLE REINFORCING OUTCOMES

Teacher-Attention:
Peer-Attention:

R ) ~ Other:

) Teacher-Attention: —

2. _ - Peer-Attention: -
Other: e
Teacher=-Attention:

3. - o Peer-Attention:
Other: —
Teacher-Attention: ____ _

L, — _ Peer-Attention: .
Other: —
Teacher-Attention: __ a

5. _ i} o _ Peer-Attention: —
Other: . _

A Teacher=Attention: __ L

6. — 77 Peer-Attention: o _
Other: -—
Teacher-Attention: —

7. _ i 7 Peer-Attention: e
Other: —

7 Teacher-Attention: _ _

8. _ _ e _ Peer-Attention: . _
Other: I




INSTRUCTIONAL SEQUENCE ONE
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU CONDUCT YOUR CLASSROOM OBSERVATIONS

The purpose of the classroom observation is to help you
establish a base-rate for interfering behaviors as they occur in

your classroom,

INSTRUCTIONS :

To implement the classroom observation as you conduct an
activity with your entire class, you will: (1) observe student
bghaviéri and (2) tally the occurrence of EQECiFiE.iﬂEEFFEFiﬂg
behaviafs whié; you listed as most prevalent in ycur classroom,

You will complete this activity for two different fifteen-minute
intervals, preferably on two different days. 1in each instance, the
instructional activity should be similar to that recorded in yaﬁr
pre-course videotape in terms of the nature of the instructional
activity, the number of students involved, and the type participation

required.
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INSTRUCT 1 ONAL SEQUENCE ONE

CLASSROOM OBSERVATION

The purpose of this observation is to heip you establish
a base-rate for interfering behaviors as they occur in your
classroom.

INSTRUCTIONS :

Select an on-going instructional activity in your class-
room which involves all of your students. As you conduct
this activity, record the number of interfering behaviors
which occur during a fifteen-minute interval,

Ly



CLASSROOM OBSERVATION I:

On the chart below, fill in the blanks with the specified
information. Under 'Interfering Behaviors," specify the
particular responses which you think represant the most serious
attending problems in your classroom (refer to your Pre-course
Videotape Observation Form). . Designate no more behaviors than
you can readily count. As you conduct the learning activity,
tally the number of times each of these behaviors occurs.

ESTABLISHING A BASE-RATE
FOR INTERFERING BEHAVIORS

DATE __ —

NATURE OF ACTIVITY __ ———————

NUMBER STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED e

INTERFERING BEHAV{ORS NUMBER TIMES OCCURRED

(Specific Behavior)

. e . Total:

2. o o e Total:

3. — R Total:

b, i o Total: _

C. _ - V Total: _




CLASSROOM OBSERVATION 2:

Use tie following form to repeat the previous observation
during a second fifteen-minute interval.

ESTABLISHING A BASE-RATE
FOR INTERFERING BEMAVIORS
DATE o

NATURE OF ACTIVITY

NUMBEK STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED

INTERFERING_BEHAVIORS NUMBER TIMES OCCURRED
(Specific Behavior)

LE —_ ,7 _ - _ , Total:

2. o _ ' Total:

3. — — Total: _

4, — Y Total: _

5. e i — L Total: _
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COMPUTATION OF BASE-RATE:

From the information you obtained when analyzing your pre-
course videotape and your two classroom observations, compute the
base-=rate for each interfering behavior observed as follows:

" INTERFERING BEHAVIOR | (Specify): _ e
(Specific Behavior)

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
(Refer to Pre-course Videotape, First
Viewing, Observation 2 -~ p. 40)

TOTAL OCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION
(Refer to Classroom Observation | == p. 45)

TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION
(Refer to Classroom Observation 2 == p, 46)

TéTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS

BASE-RATE B
(Average Frequency per Fifteen-Minute Interval;
Total Occurrences = 3) —

INTERFERING BEHAVIOR 2 (Specify):

(Specific Behavior)

(Refer to Pre-course Videotape, First 7"
Viewing, Observation 2 -- p. L40)
- TOTAL. OCCURRENCES SECOND FIFTEEN=-MINUTE OBSERVATION _

(Refer to Classroom Observation 1 == p. 45)

TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION
(Refer to Classroom Observation 2 -- p. 46)

TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS

BASE=-RATE
(Average Frequency per Fifteen-Minute fInterval;
Total Occurrences = 3) _ .
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INTERFERING BEHAVIOR 3 (Specify): B -

(Specific Behavior)
TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVAT!ON
(Refer to Pre-course Videotape, First
Viewing, Observation 2 -- p. 40)

TOTAL DCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION
(Refer to Classroom Observation | -- p. 45)

TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE DBSERVAT]DN
{Refer to Classroom Observation 2 -- p. L6)

TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS
BASE-RATE
(Average Frequency per Fifteen-Minute Interval;
Total Qccurrences > 3)

INTERFERING BEHAVIOR 4 (Specify): -

(Specific Behavior)
TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
(Refer to Pre-course Videotape, First
Viewing, Observation 2 -- pt 40)

TOTAL OCCURRENCES SECOND FiFTEEN-H]NUTE GESERVAT]DN
(Refer to Classroom Observation | -- p. 45)

‘TOTAL OCCURRENCES THIRD FIFTEEN=MINUTE OBSERVATION
(Refer to Classroom Observation 2 -~ p, L46)

TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS
BASE-RATE

(Average Frequency per Fifteen=Minute interval;
‘Total Occurrences - 3)
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INTERFERING BEHAVIOR 5 (Specify):

(Specific Behavior) ) .
TOTAL OCCURRENCES FIRST FIFTEEN=MINUTE OBSERVATION ~
(Refer to Pre-course Videotape, First
Viewing, Observation 2 -- p. 40)
TOTAL OCCURRENCES SECOND FIFTEEN=MINUTE OBSERVATION

(Refer to Classroom Observation 1 -- p. 45)

TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE GESERVATIDN
~ (Refer to Classroom Observation 2 -- p. 46)

TOTAL DCCURRENCES!DURINE 3 FIFTEEN-MINUTE INTERVALS

BASE-RATE
(Average Frequency per Fifteen-Minute Interval;
Total Occurrences * 3) .




ASSESSING INTERFERING BEHAVIORS

IN THE CLASSROOM

When you have completed your pre-course-videotape and
classroom obrervations and evaluated your practice of fhé three
skiils for assessing interfering behaviors, you should be ready
to transfer your use of these skil}s into your reqular classroom

envi ronment,

Before you complete Instructional Seéuenﬂe Two, it is essential
that you establish a base-rate for the interfering behaviors you
wish to eliminate as these occur in the total class situation.

Forms are provided in the Appendix to heip you make the required

observations and compute the base-rate.

When you have completed Educourse I, you will repeat this
assessment. By comparing the occurrence of interfering behaviors
after you have implemented the skills in the following sequences
with that recorded in the base-rate, you can determine the

effectiveness of these techniques for modifying student behavior.

E=1



INSTRUCTIONAL SEQUENCE TWO

ELICITING

ATTENDING BEHAVIORS




OBJECTIVE

The objective of Instructional Sequence Two is to help you

develop skills for eliciting attending behaviors in.your classroom.

INTRODUCT I ON

Through your use of the ubservational skills in Instructional
Sequence One you have acquired information relevant to the assessment
of attending problems in your classroom. In this preliminary
assessment, you have identified speéific interfering behaviors,
considered the possible reinforcing outcomes which exist for these
behaviors, and estab]fshed a base-rate from which you can assess
changes in student behavior resulting from the modification techniques

you will employ.

Instructional Sequence Two is concerned with students' attending
behavior. For the purpose of this course, attending behavior is

defined as "behavior which indicates that the learner is aware of

the learning activity directed to him and is willing to respond to ic.!

This definition encompasses a concept of attention not only as
appropriate ''looking'' and "'listening" as dictated by the nature of the
learning task, but also as participation in and active responding to

that task. Task persistence and completion are also implied,
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The three skills which you will learn in this éequence are
methods of facilitating your students’ emission of attending
bghaviérs, and include the following:

(1) Discussing Attending Behaviors;

(2) Eliciting Student Examples of Attending Behavior: and

(3) Establishing Rules for Attending Behavior.

The purpose of these skills is to provide students with explicit
inFarmati@n'regarding the behaviors expected of them, and thus enhance

the probability of correct responding.

SKILL 1: DISCUSSING ATTENDING BEHAVIORS

Discussing attending behavicrs is a means of eliciting these
responses from students. Ouring this discussion, your task is to
make students' encounter with the concept of 'paying attention'' as
concrete as possible, and to provide étuﬂeats with explicit information
about what they must do to pay attention. One way to accomplish this
is through verbal instruction, explanations, and éxamplési Perhaps
more effective is the modeling of specific attending responses.
Modeling can be accomplished through the use of simple drawings or
iliustrations which show students ''paying attention'' or ''not saying
attention' in a variety of learning sitﬁatigns. It can also be

effective through having students carry out specific attending responses.



To introduce your students to the concept of sttending behavior

you will want to stress the fo lowing ideas:
1. Paying attention is noticing something.

Since we ''notice'' things with all our senses, you
may want to set up simple learning tasks whigﬁ demonstrate
(a) learning by sight, and (b) learning by SéUﬁd:” (Tasks
involving touch, smeil, and taste are less relevant since
these are not used extensively in teaching.) You should
emphasize, first, that paying atteééian is '"looking'~-at
the teacher, the board, a demonstration, the text; second,
that paying attention is '"listening''--to the teacher's
instructions or explanations, to other students who are

contributing to a discussion, to recorded materials.
2. Paying attention is taking part in the Tearning task.

Attention also involves task participation, persistence,
and completion, all of which require active responding. One
‘way to get students to know that paying attention includes
a response is to demonstrate how we know when someone is
(or is not) paying attention. Pictures shQQing students
responding in a variety of learning situations are particularly

useful in illustrating this idea.
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3. Paying attention is an important wey to learn.

Though this realization should grow naturally from
your discussion, you may want to emphasize it by

considering what happens when students don't pdy attention,

Throughout the discussion, you will want to provide verbal, visual,
and demonstrated examples of attending behavior. 'The videotaped
Instructional/Model Lesson that you will view during Instructional
Sequence Two will illustrate examples which may be helpful to you

In discussing attending behavior,

SKILL 2: ELICITING STUDENT EXAMPLES OF_ATTENDING BEHAVIOR

Children need many opportunities to think and talk about attending
behavior. You can provide these opportunities by shifting the
responsibility for providing examples to your students. To make these
identifications, children must apply what they have learned during the
initial discussion; they must also recall, deseribe, and act out

attending behavior.

To elicit student examples of attending behavior, you may use the

following techniques:

. Open-ended questions

[

Such questions as, "'How do you pay attention when

we're reading (or talking about a story, seeing a film,
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doing arithmetic, etc.)? or "Tell me about a time when
you paid attention' will help children verbalize their
concepts of attention and label their experiences with
this behavior.
2, Art-work
Asking students to draw pictures of specific

attending behaviors will help them to formu!ate concepts
of these behaviors. (This technique is particularly

: useful In establishing rules for attending behavior, as

will be discussed below.)

3. Dramatic play situations

Practical experience with attending behaviors can
be provided by having students act out appropriate
behaviors, and simultaneously describe what they are
doing.
These activities are important to an assessment of a child's understanding
c% attending behavior. Because the child's understanding will be
/ reflected in his behavior and his comments, it is negessé?y to have him

e e verbally describe what attention means to him and demonstrate his
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SKILL 3: ESTABLISHING RULES FOR ATTENDING BENAVOR

Once children are able to verbalize the difference hetween
paying attention and not paying attention, and have accepted
atteﬁdiﬂg ds an important way to learn, they are ready to
participate in developing classroom rules for appropriate
attending behavior. Establishing rules for attending behavior

sets behavioral goals for your students.

As you define these rules, you will want to consider the
interfering behaviors which have a high rate of occurrence in
your classroom. The attending behaviors which you specify as
rules should be based on the interfering behaviors which you wish

to eliminate. The following examples illustrate this procedure:

Situation |

Seat-work activities are often disrupted by students!
leaving their desks. Since the interfering behavior in
this case is '"'leaving desk,' an zppropriate rule mignht

take the ferm of: ''Stay in seat while working."

Students' whispered cunversations disturb small-group
reading sessions. To eliminate the conversations, the

rule might be phrased: ''Sit quietly."

57




Situation 3

Ouring the teacher's presentation of materials, the
following rules might be appropriate: ''Listen to the

teacher,'" or '"'Look at the board."

You will be able to determine rules appropriate to the learning
sltuations which occur in your classroom and the interfering
behaviors you wish to eliminate. One rule which is applicable
to any ciassroom, especially when peer-attention serves as
reinforcement for interfering behavior, is "Ignore children who

aren't paying attention."

Since the purpose of the rules is to facilitate the emission
of attending behavior, it is important that they be stated positively,
The rules should not become a list of ""don'ts,' but rather should

specify what children are to do. This represents a positive approach

t

o

the elimination of interfering behavior.

Vlﬁ making rules for attending behavior, you will want to "start
small." Introduce only a few rules at a time--no more than five.
Other rules can be added gradually as the situation demands. heep
the rules short and to the point; they can graduaily be modified

from simple to more complex.

By having students draw pictures to illustrate the rules for
attending and posting these in a conspicuous place, you facilitate

an awareness of appropriate attending behavior. The rules should
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be reviewed often--at times other than when someone has misbehaved,

and at the beginning of any learning activity to which they apply.

It is important in establishing rules to give children an
immediate opportunity to apply them in a structured learning
situation. This will not only reinforce their learning, but also
give you a chance to identify children who may have problems in

emitting attending behaviors appropriate to the rules.

The skills in Instructional Sequence Two represent a successive

(¥

approximatizn approach to SEEEﬁd{ﬂé;gehaviGF. They will help you to
elicit attending behaviors which can be promptly rewarded, thus
rendered more probable. By allowing the ihf]d‘tﬂ continually agquif&
skills (staying in seat, looking at board, listEﬁing to teacher) that
are successive approximations of the final level of skill development
tpaying attentimn)g you can simultaneously provide an optimal amount
of reinforcement for appropriate behavior, an§ a minimal opportunity

for interfering behavior.

MICROTEACH AND RETEACH

The three skills that you will be practicing in your microteach
and reteach lessons to elicit attending behaviar are

(1) C.scussing Attending Behaviors; |
(

(3) Establishing Rules for Attending Behavior.

) Eliciting Student Examples of Attending Behavior: and

[
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The purpose of the microteach lesson is to give you the opportunity
to practice these behaviors in a smali group setting. During this
lesson, therefore, you will work with .. a small group of children,
The forms for planning the use of skills for eliciting attending
behavior in your microteach lesson are found on pages 62-65.

The reteach lesson will give you an opportunity to improve
your use of the three skills for eliciting attending behaviors.
During this lesson, you will select a different group of students,
The forms for planning your reteach lesson are found on pages 70-72.

You are now ready to vieéw Instructional/Model Lesson Two. This
videotaped instructional material will present and give examples of
the three skills for eliciting attending behavior, and will give you
the opportunity to identify each of these skills as they are demon-
strated within the cont~v* of & classroom lesson. The ch <klist to

be used as you view this tape begins on the following page.
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INSTRUCTIONAL SCOUENCE TWn

INSTRUCTIONAL /MODEL LESSOM
CHECKLIST

DIRECTIONS:

As each number appears on the screen, check the appropriate
behavior, '

Compare your identification of the behavior with tha:

given
by the narrator.

NUMBER | 2

bl
=
| W
G

DISCUSSING

ELICITING
EXAMPLES

ESTABLISHING

RULES
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INSTRUCTIONAL SEQUENCE TWO
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR MICROTEACH LESSON

TO THE_TEACHER:

The purpose of this microteach Yesson is to give you an
opportunity to practice using the three skills for eliciting

dttending behavior,

INSTRUCT] ONS :

The form which beains on the following page will help you
plan your microteach lasson. When you have completed this lesson

- plan, select three to five students to participate and conduct your

microteach lessaon.
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INSTRUCTIONAL SEQUENCE TWO

MTCROTEACH LESSON PLAN

INSTRUCT I ONS :

The forms below will help you plan your microteach lesson and
facilitate your use of the three skills for eliciting attending
behaviors. Use it as a general guideline in establishing your
teaching strateqy,

. Discussing Attending Behavior

Three important ideas you will want to stress in discussing
attending behavior are outlined below. Beneath each of these

you may wish to list techniques such as verbal examples, pictures
and illustrations, and demonstrations you will use to develop
that idea.

A. Paying attention is noticing scmethjng, We pay attention by
looking at things and by liStEﬁiﬁgﬁ.
L8 A

o=

Paying attention is doing something, or taking part in an
ectivity. The teacher contrasts examples of paying attention
and not paying attention.
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C. Paying attention is necessary for learning. Give situitions
demonstrs*ting iearning by paying attention and of not learning
by not paying attentionn,

it. Eliciting Student Examples of Attending Behavior

Students can provide examples of attending behavior by telling about
times when they have or have not paid attention. You may use such
techniques as questioning, eliciting examples by showing drawings or
"ac*ing out' these behaviors. (Drawings are included in the back of
the handbook for your use in this sequence.) As you plan yoeur
application of the techniques for eliciting such examples, you may
wish to list them below.

/

d
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HI1. Establishing Rules for Attending Behavior

As you establish with your students rules for attending behavior
you might wish to relate these rules tc high frequence inter-
fering behaviors identified in Instructional Sequence One.

Prior to your microteach lesson, you should specify the inter-
fering behaviors that you wish to eliminate in your classroon.
Ouring the microteach lesson, prompt students to formulate rules
related to the specific interfering behaviors which you wish to
eliminate.

A. Teacher list of interfering behaviors to be eliminated:

B. Students' list of rules for attending behaviors stated in a
positive form:
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INSTRUCTIONAL SEQUENCE TWO
TEACHER SELF-EVALUATION

MICROTEACH, FIRST VIEWING

To evaluate your use of the skill of discussing attending
behavior, eliciting student examples, and establishing rules.

INSTRUCTIONS::

Read through the forms below before viewing youf tape so
you will be ready to make the required observations. Then
play your microteach videotape and make your response.

On the chart bel~w, tally each time you discuss the
element listed.

ELICITING ATTENDING BEHAVIOR
. TYPE_CUE TALLY
|. Teacher Discussion/Attending Behavior
2, Student Examples/Attending Behavior
3. Reference to Rules/Attending Behavicr f




OBSERVATION 2:

In viewing the tape, did you discover anything in ynur
teaching that you might wish to change? Note these observations
which may include such factors as personal nannerisms, errnrs in
granmar, repetitive use of the samre word or phrase, or the use
of cliches.
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INSTRUCTIONAL SEQUENCE TWO
TEACHER SELF-EVALUATION

MICROTEACH, SECOND VIEWING
PURPOSE :

To analyze the rules established for attending hehavior,

INSTRUCT I ONS :

Read through the information below before viewing your
tape so you will be ready to make the requested responses.

OBSERVAT I ON:

As you view your videotape, list the rules for attending
| behavior which were formulated. Then answer the questions
relative to there rules.
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7 77 FSTABLISHING RULES o o
FOR ATTENDING BEHAVIOR
I, o L e
2, L I . 7 i
3. _ )

Looking over the rules that you established, answer the following
questions:

(1) Have you extracted the most important rules? _

(2) If not, how can you alter the lesson to help draft rules that
are more immediately essential in your classroom setting?




INSTRUCTIONAL SEQUENCE TWO
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR RETEACH LESSON

1O THE TEACHER:

The purpose of the reteach lesson is to provide you with an
opportunity to improve your use of the three skills for eliciting

attending behaviors,

INSTRUCT IONS:

To conduct your reteach, select three to five students other
than thise who participated in the microteach lesson. In planning
your reteach lesson, you may want to use the same materials and
activities you used in the microteach lesson; or you may want to
select a series of different activities to be discussed and

demonstrated,
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INSTRUCTIONAL SEQUENCE TWO

RETEACH LESSON PLAN

INSTRUCT IONS :

As you plan your reteach lesson, examine your oriqinal
lesson plan and vour microteach evaluation forws. Consider
the following factors as you develop your reteach lesson
plan:

I. Review your first microteach evaluation forms. Note
whether you provided examples for each aspect of ''paying
attention'' -- looking, listening, and participating.
Plan the procedures you will use to introduce these in
your reteach.

Give examples that you will use to demonstrate that
""paying attention' is:
(a) noticing something; or "locking'! and'listening",
(b) participating in a learning task, and
(c) necessary for learning

2. If the second viewing of your mjcroteach lesson indicated
that the examples of attending elicited from your students
were predominantly of one type, plan ways that you could -
elicit other examples:
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3. Review the rules for attending which you established during
the microteach lesson. Were these rules appropriate, short
and to the point, and stated positively?

(a) Show how you will revise these rules in your reteach
lesson.

(b) List ways you will elicit student applications of these
rules.
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INSTRUCTIONAL SEQUENCL TWO
TEACHER SELF-EVALUATION

RETEACH, FIR3T VIEWING

PURPOSE

To evaluate your use of the skill of discussing
behavior, eliciting student exanples, and establishing
rules.

INSTRUCT [ONS:

Read through the form below before viewing your tape
so you will be ready to make the required observations.

OBSERVATION:

On the chart below, tally each time you demonstrated
the attending behavior according to each aspect of the
definition of '"paying attention."

ELICITING ATTENDING BEHAQ!Dﬁr -
TYPE CUE .l§£LZ
I. Teacher Discussion/Attending Behavior
2, Student Examples/Attending Behavior
3. Reference to Rules/Attending Behavior
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INSTRUCTIONAL SEQUENCE TWO
TEACHER SELF-EVALUATION

RETEACH, SECOND VIEMING
PURPOSE :

To evaluate your ability to establish rules for attending
behavior.

INSTRUCT 1 ONS:

Read through the form below before viewing your tape so
you will be ready to make the required observation,

OBSERVAT LON | :

On the chart on the following page specify the rules you
established for paying attention.

74



ESTABLISHING RULES

FOR ATTENDING BFHAVIOR

2. o _ 77 _ _ | .
5.

Review the rules established in your reteack lesson.

Now answer the

following questions:

(n
(2)

(3)

Have you extracted the most important rules?

Are your students conscientiously attempting to comply with the
established rules? _ :

List additional ways to develop student awareness of the rules.

~J
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CLICITING ATTENDING BFUIAVIOR

IN THE CLAS5RO0M

When ymu have completed your microteach and reteach lessons
and evaluated your practice of the three skills for eliciting
attending behavior, you are ready to use these skills in a learning
activity with your whole class.  This will provide éll of your
students with an opportunity to become acquainted with S?EEiFiiv
attending responses, and to participate in establishing rules
for attending behavior. It is important that you involve all of

your students in establishing rules,



INSTRUCTIONAL SEQUENCE THREE

USING
TEACHER-ATTENTION

TO MODIFY BEHAVIOR




OBJELTIVE

The objective of Instructional Sequence Three is to help you
develop skills in modifying student behavior through the appropriate
use of teacher-attention as a consequence for attending and interferirg

behaviors,

The skills in Instructional Sequences One and Two have enabled you
to assess interfering behaviors and elicit attending responses in your
classroom, Your next task is to implement behavior modification
techniques which will Sfréngthen students' atteﬁding responses and
eliminate interfering behaviors. The techniques you will learn in
Instructional Sequence Three are concerned with the appiiiatign of

appropriate consequences for student behavior.

As was pointed out in the introduction to EDUCOURSE I, the
consequences for responding are the key factor in establiéhing any
behavior pattern. |If a response is rewarded, it tends to be repeated:
if it is punished, it is not likely to be repeated. |If no consequences
obtain for a response--that is, if it is ignored--that response will be

Extiﬁggishéd!
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Your primary responsibility in establishing qttgnding behavior
and eliminating interfering behavior is to provide appropriate
consequences for these responses. You alreudy control many important

onsequences for your students in the form of grades, verbal praisc

"~

or criticism, and activities. |In this and the remaining instructional
sequences, you will examine different kinds of reinforcement appropriste
to the classroom and acquire skills in the systematic application of

these consequences toward effective classroom management.

Among the many events and conditions in the classroom which can
be effectively utilized to strengthen, weaken, or maintain particular
behavior patterns, the most significant consequences for student responses
involve teacher behavior. Through physical contact or proximity, verbal
behavior, and bodily and facial expressions which indicate approval or
disapproval, the teacher pravfdes potent consequences for student

ted as the

[+

responses. In many cases, teacher-attention has been indic
most influential factor in shaping student behavior. The importance of
teacher-attention as a method of reinforcement is emphasized in the

following excerpt:

. » .the teacher must establish himself as a positive
reinforcer to each child. The teacher's interactions
with appropriate behavior from children must have the
effect of strengthening that appropriate behavior
pattern. |If the teacher finds that his positive
attention has little effect on the appropriate behavior
of the child, then his task is clear. He must arrange
environmental conditions so that social behavior comes
to function as a social reinforcer for the child. |If
the teacher finds that attention, positive or negative,
presented to the child following his inappropriate ‘




behavior is maintaining his rate of inuppropriute
behavior, then aguin the course of uction is clear.
The teacher must withhold attention from the
behavior and redirect it to a behavior which should
be 5trengthgngd,'

While other kinds of reinforcement will be considered in later
sequences, the use of teacher attention as a reinforcing
consequence is an ultimate goal in promoting attending behavior

in the exceptional child classroom.

Teacher attention is considered the most appropriate method
of behavior modification not only because it is usually the most
effective reinforcer for student responses, but also because it
provides normal social consequences readily managed by the teacher
as an integral aspect of classroom interaction. Through the
consistent and systematic application of teacher-attention as a
consequence for student responses, yaﬁ can shape attending

behavior and eliminate interfering behavior.

The skills in this Instructional Sequence, which will enable you
to provide teacher-attention as a consequence for attending behavior
and to redistribute teacher-attention which may be reinforcing

'interfering behaviors include the following:
(1) Using Approval Responses:
(2) Relating Approval-to Specific Student Responses; and

(3) Redistributing Teacher-Attention to Eliminate
Interfering Behavior.
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- Of the scveral reinforcement strategies for modifying students'
attending behavior which you will learn in EDUCOURSE |, these
skills conprise the most important one. Before you consider the
specific skills which will ehgbie;yau to modify student behuvior
in this way, you may wish to review pages 9-15 in the Handbook

“introduction.

SKILL 1: USING APPROVAL RESPONSES

The first teaching skill is concerned with methods of presenting
.teacher-attention as a consequence for attending behavior. These

, : 2 , '
methods are termed approval responses,” and are used to communicate

to the student that his behavior is appropriate and desirable, For
most students, approval responses from the teacher will serve as
highly effective reinforcement and can be efficiently used to
strengthen attending behavior.

Approval responses can be categorized according to the kind of

social interaction which they represent: (1) verbal expressions,

(2) physical expressions, and (3) physical proximity and contact.
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(V) Verbal expressions which can be used ss approval
responses are represented by the following words
and statements:

Commendable
Delightful
Fine answer
Uh=huh
Positively!
Go ahead
All right

ECDFFECt

Excellent
That's right
Perfect

How true

Absolutely right

Keep going
Good responses
Beautiful
Wonderful job!
Fantastic!
Terrific!
Swell

Nifty Beautiful work

Exactly Marvelous!

Of course Exciting!

Wonderful Pleasant

Of course! Fabulous!
Splendid

I'm pleased, Wel l-mannered

Thank you, _ OQutstanding work

I'm glad you're here.

That's a prize of a job.

You make us happy.

| think a lot of you.

You're tops on my list.

That's good work.

Remarkably well done.

You're very pleasant

A good way of putting it.

That is a feather in your cap.
It is a pleasure having you as a student.
That's interesting.

You're doing better.

You are improving.

You're doing fine.

You perform very well, ___ (name) ’
That's very good, ______ (name) —

I'm so proud of you.

i like that.

This is the best yet.
That's the correct way.
You do so well.
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I adwire it when you work like that.

| apprecidate your attention,

Now you're really trying.

heep working hard, __ (name) .
You've improved. o

(%) Physical expressions which can be used us approval
responses are represented by the following facial
and bodily movements:

Looking Raising eyebrows
Smiling Opening eyes
Winking Widenirg eyes
Nodding

Grinning

Clapping hands Signaling 0.K.

(3) Physical proximity, manifested through nearness or
touching, as approval responses:
‘ .

Sitting within the student
group

Standing alongside

Walking among students

Hand on hand Patting back
Ruffling hair Patting shoulder
Patting head Touching arm
Pinching cheek Patting cheek

Leaning over

These examples will help yéu to develop a repertoire of apprﬁvg]
responses appropriate to your personality, your students, and the
attending behaviors you wish to reinforce. In using approval responses,
remember that your intent is to convey honest praise for student
behaviors which ""follow the rules," and that sincerity is essential.
%hgugh some approval responses méy not come naturally to you, you can

learn to use them effectively through practice.
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At this stage in shaping attending bchavior, the more
reinforcement 'you can provide, the better the learning of
appropriate responses, While it is_virtualiy impossible to
reinforce all attending behavior with approval respansas,.ynu
will want to provide them as frequently as possible. By varying
vour comments and actions, you can make the approval seem more -

natural,

SKiLL 2: RELATING APPROVAL TO SPECIFIC STUDENT RESPONSES

In using approval responses as reinforcement, it is essential
that they be closely related to the behaviors for which they serve
as consequences. By relating approval to specific student responses,
the teacher not only provides the student with explicit information
regarding the appropriateness of his behavior, but also ensures that
reinforcement is contingent upon deéired terminal béhav?grsi The
association of behavior with its consequences can be facilitated in
two ways: through immediate reinforcement and through the extension
of an approval response to include a vefba] statement identifying the

speciF|c behavior being approved.

l. Immediate reinforcement

The longer the delay between the student's behavior and
its consequences, the less chance that the consequences will

be associated with the appropriate behavior. Thus, approval
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responses should immedfateiy follow student behaviors

appropriate to the established rules for attending.

2. Extension of approval response -

nyiééﬂtiFyiﬁg the specific behavior which indicates
that a student is following the rules for attending, aﬁd
stating this behavior as part of the approval response,
the teacher can enéur% that approval responses (or any
kind of teacher attention) serve as reinforcement only
for desirable behaviors. Thrgughvthis technique, she is
better able to enforce contingencies in the classroom--that
is, to provide reinforcing consequences if, and only if,
appropriate attendiﬁg behaviors occur--and thus to eliminate
errors in teaghéf attention which reinforce interfering
béhaviarsi
The following examples illustrate how approval responses can be
expanded to identify the specific behaviors for which they serve as

consequences:

Approval Response Association wi;hiﬁpgcifi; Behavior
"That's a good answer.' "It shows you've been listening
carefully.!
(Standiﬁg next to seated "I'm proud of the way you've been
student.) staying in your seat and working
lately."
(Smiling at student.) "'You watched the board the whole

time we were working problems.
" That's really paying attention,'
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(Putting arm around student "You certainly are working hard.

who turns in conpleted I like the way you get all your
assignment. ) assignnents done, "

You will want to modify the approval responses you use with your
students in terms of your own rules for attending behavior and the
specific responses which indicate that students are following these

Fules,

By using approval responses to point out appropriate behavior,
you not only reinforce the behavior of the students to whom they are
directed, but also provide other students wi%h explicit information
about what it means to pay attention. Approval responses thus provide

positive examples after which students can model their behavior.

SKILL 3: REDISTRIBUTING TEACHER ATTENTION TO ELIMINATE INTERFERING
BEHAV I ORS _

The first two skills are centered around the use of teacher=
attention to provide consequences for students' behavior appropriate
to established rules for attending. Teacher-attention is also an
important means of dealing with inappropriate or interfering behaviors.
The third skill iséscncerned with the elimination of i%terFering

behaviors.

Extinction, or the gradual weakening of a response resulting from
the removal of its reinforcing outcomes, has been mentioned as a

technique for eliminating interfering behavior. While many kinds of



interfering behavior can be eliminated through systematic withdrawal
of reinforcement, especially when such reinforcement involves
teacher-attention, there ure several problems inherent to the use of
this extinction technique., These problems arise from the fact that,
once extinction procedures are initiated for a particular behavior,
reinforcement for that behavior must be totally avoided at any time

in the future.

Total avoidance of reinforcement is complicated by two effects
of extinction procedures on behavior: The first effect is that a
behavior which is being extinguished will initially increase in rate
of occurrence; when a child whose interfering behaviors are designed
to attract attention finds himself ignored, he will usually resort to
more extreme behaviors. The second effect is that interfering behavior
may spontaneously recur over an extended period of time before it is
finally extinguishédiE‘ These effects gbvi@uély contribute to the
difficulty of consistently ignoring interfering behavior. If the
QCEU;FEHEE of this béhavéar is sufficient to cause the teacher to
eventually ''give in'" and react to it, the result is an intermittent

schedule of reinforcement for the behavior, making it increasingly

more difficult to extinguish.

One solution to the difficulties of effectively extinguishing
behavior is suggested below:
As Bandura and Walters (1963) have pointed out,
it is more efficient to attempt to counter condition

maladaptive behavior or replace it simultaneously
with incompatible, adaptive alternatives than attempt
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merely to extinquish it without replacement. It is
therefore iwportant ta find methods of facilitating
the emission in the child of these adaptive alter=
natives which can then }n’; proopt ly rewarded and thus
rendered wore probable.’

An effective means of dealing with interfering behavior combines
extinction procedures with a positive reinforcement program. This
procediure provides for differential social reinforcement, so that
while interfering bghaviarg are ignored, the child does receive teacher-
attention for desirable responses incompatible with specific iﬁtEFFEFiﬁé
behaviors. The combination of ignoring interfering behavior and
simultaneously reinforcing incompatible behavior is critical to the
modification of inappropriate bghaviaf.g -

...it is probably very important to use differential
social reinforcement at all times. Explicitly, this
involves giving praise and privileges for improvement
in behavior, and ignoring (rather than criticizing
or distracting) children showing deviant behaviors=--
unless someone is being hurt. In the latter case,
withdrawal of social attention and loss of the
opportunity to earn tokens by isalatiﬁg the child
(time out) is the procedure of choice.©

During the instructional activity in which children's behavior is
rated, inmediate consequences, in the form of teacher-attention, should
apply. The teacher should:

(nm reward appropriate behaviors, or approximations toward
desired behavior, with approval-responses: and

(2) ignore interfering behaviors, and reward competing
behaviors appropriate to the rules for attending.

The use of a token system (to be explained in greater detail in

mw

Instructional Sequence Four) provides an efficacious means of dealing
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with interfering behaviors which éfe extrene--i.e., which threaten
physical harm or property destruction. When such hehaviors are
enitted, the teacher can isolate the child from the learning activity,
thus precluding his opportunity to earn points toward time in & desired
activity. This procedure is examined as Fallcws:i

...it is important to stress that removal of a child
to a time-out area when he is unable to control
himself should be done with the following consider-
ations: '

I. 1t should occur only after the child's behavior
has exceeded the limits of the classroom which
have been clearly stated to him previously.

- 2. It should occur matter-of-factly, rather than
as a result of teacher exasperation.

structive aid to learning rather than arbitrary
punishment (e.q., '"It seems you are having
trouble working in the class right now. Perhaps
you can work better. if you have a chance to sit
by yourself for a period of time.!')

L. 1t should involve a specific period of time (e.q.,
a specified number of minutes) and not be open-
ended with the child spending hours in isolation
until the teacher ''gets around' to checking with
him.

5. Once the specified period of exclusion from the
class has passed, the child should be immediately
returned without any attempt on the teacher's
part to_get him to promise to be a good boy from
now on.
The third teaching skill will enable you to eliminate.interfering
behaviors through the systematic redistribution of teacher=attention

so that interfering behavior is deprived of reinforcement but.competing

attending behaviors are heavily reinforced. This skill incorporates
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the following procedures:

I. Specify interfering behaviors to be eliminated:

The observation form you completed in Instructional
Sequence One identified interfering behaviors which occur
in your classroom and are reinfarced by teacher-attention.

2. SE‘EEEVdESiFéb]é;;pmpetigg behaviors to be reinforced:

The behavior to.be heavily feiﬁfgrced must he incompatible
“ith the behavior to be eliminated: for example, if you wish
to extinguish Yout of seat' behavior, you should plan to re-
inforce students for staying in their seats; to extinguish

talking, reward quiet behavior.

3. lgnore interfering behaviors:

Remember that you must withhold any form of attention,

whether positive or negative in intent, from interfering

behavior; such behavior must be totally ignored.”

4. Reinforce competing behaviors with approval responses:
You should provide approval for desirable behaviors as
often as they occur; sometimes it may be necessary to reward
appr@xim;éians of appropriate behaviars;
By using this skill for redistributigg teacher-attention so that
it is a consequence only for appropriate behaviors incompatible with
interfering behaviors, you can eliminate interfering behaviors.
The skills in Instructional Sequence Three are derived from research

which indicates that teacher-attention is a powerful influence on student
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behavior, and that the behavior of children can be markedly alterad
by developing teacher behaviors based on established principles of
behavior modification. These principles for using teacher-attention
as a consequence for student behavior are perhaps best summarized in
the following statement:

"It matters when the teacher praises whom for what behavior,"?

CLASSROOM ACTIVITY

In Instructional Sequence One, you assessed the interfering
behaviors which occur in your classroom and established a base-rate
for these interfering behaviors, Instructional Sequence Two enabled
you to elicit attending responses from vour stﬁdents and establish
rules for attending behavior. The three skills that you will practice
in this sequence to help you mnaify student behavior through the
appropriate use of teacher-attention are:

(1) using Approval Responses;

(2) Relating Approval to Specific Student Res;énses; and

(3) Redistributing Teacher-Attention to Eliminate Interfering
Behavior

Since the skills in this sequence are concerned with the modification
of student behavior as it naturally occurs during instructional situations,
two practice sessions of approximately thirty minutes duration with your

entire class will be substituted for the ricroteach and reteach lessons

The forms for planning the use of these skills for modi fying

student behavior in your thirty-minute classroom session begin on page 97,



You are now ready to view Instructional/Model Lesson Three,
This videotaped instructional material will present examples of the
and will give you an opportunity to identify each of the skills as
it is demonstrated in a classroom setting and facilitate your own

use of these skills as opportunities occur in your classroom,
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INSTRUCTIONAL SEQUENCE THKEE
INSTRUCTIONAL/MODEL L ESSON

CHECKLIST

DIRECTIONS:
As each number appears on the screen, check the appropriate
behavior,

Compare your identification of the behavior with that given
by the narrator.

 NUMBER . RINIENERE 61 718 19 |1

USING APPROVAL

RELATING
APPROVAL

REDISTRIBUTING
TEACHER~-
ATTENT1.ON




INSTRUCTIONAL SEQUENCE THREE
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR FIRST CLASSAOOM SESSION

TO THE TEACHER:

The purpose of this classroom session is to give you an
opportunity to practice the three skills for using teacher-

attention to modify student behavior.

INSTRUCTIONS :

modi fication of student behavior as it naturally acéurs‘dufiﬁg
instructional situations, you will conduct a thirty-minute lesson
in your regular classroom with all of your students, fhis lesson
should be appropriate to your gng;iﬁg program and should be of
such a nature that it will generate éppﬁrtgﬂitiés for using the
three skills,

In order to give you an opportunity to evaluate your per-
session on an audiotape recorder., A regular tape recorder, rather
than a T.V. camera and videotape recorder; is used because it is
more appropriate to the requirements inherent in practicing these

three particular skills.



O

"ERIC

Aruitoxt provided by Eic:

Time is an important tactor in the wise and appropriate use of
approval responses.  Experience has shown that in a 15-minute micro-
teach session it is highly unlikely that a significant number of
opportunitivs tor using approval responses will arise. A regular
classroom setting, with the entire class participating,is a moro
likely situation for students to exhibit the behaviors to be
examined than will four or five students in a microteach situation.

There are certain obvious limitations imposed by the use of
audiotape as a record of what has occurred during the classroom
session. Some interfering behaviors are of such a nature that you
will have no record of these on the tape; e.g., a student may be
disturbing the class by walking around. There will probably be no
clue to his behavior on the audiotape; nor can you "hear' yourself
ignoring this interfering behavior, What you do héve on the tape
is your verbal approval response, uttered when you redistributed
teacher-attention by directing a comment to another student who is
on task at the same time the first student is walking éfgund: ""Goed,
Randy. You have worked hard on the math assignment, and now it's
done." You must then depend on recall to reconstruct such an occurrence
and make a record on the forms provided.

The audiotape obviously cannot record the use of approving
facial expressions or physical proximity or low-frequency noise-
making, The audiotape does, however, provide a sound record of
teacher-approval statements, and these stand as clues to related

aspects of attending episodes:



Place the tape recorder in an unobstrusive place  but in
a location where the qgreater part of the classroom voices can
be picked up. Adjust the volume contrul before you begin the
session,

The forms which begin on the following page will help you

plan your classroom session,
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INSTRUCTIONAL SEQUENCE THKFE

PLAN FOR FIRST CLASSROOM SCSSION

I. Skills for Using Approval and Relatiny Approval

‘Use the form below to plan your classroom session. (1) List five
interfering behaviors which you want to eliminate (as determined
in Instructional Seguence One). (2) Write the rule established in
Instructional Sequence Two to eliminate this inLerfering behavior,
(3) Student response = what the student should be doing if he is
complying with the rule. (L) Verbal and physical expressions -
what statements, facial expressions, and gestures will you use to
indicate approval,.

EXAMPLE:

INTERFERING BEHAVIOR ﬁau§79f5§§§gi , - -

RULE Stay in your seat,

STUDENT RESPONSE __in seat o

VERBAL AND PHSICAL EXPRESSIONS _ Put hand on shoulder, Look

at him and say, ''Good, John, you stayed in your seat,"

INTERFERING BEHAVIOR — —

#l o RULE S

STUDENT RESPO3E




43

#y

INTERFERING BEHAVIOR

ROLE __

STUDENT RESPONSE - .

VERBAL AND PHYSICAL EXPRESSIONS )

. - - - ]
INTERFERING BEHAVIOR . i )
RULE _ - } —

STUDENT RESPONSE ___ _ _

VERBAL AND PHYSICAL EXPRESSIONS ~
INTERFERING BEHAVIOR ) _
RULE - _
STUDENT RESPONSE o

VERBAL AND PHYSICAL EXPRESSIONS _
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11, Skill for Redistributing Teacher-Attention to Eliminate Interfering
8ehaviors - S
In this classroom session, you will also practice the timely and
appronriate use of the skill, redistributing teacher-attention
to eliminate intertfering behaviors, For each of the interfering
behaviors listed, select a desirable competing behavior for which
you will provide approval.

EXAMPLE:

INTERFERING BEHAVIOR __ out-of-seat S —
COMPETING BEHAVIOR __ in seat - - -

TEACHER RESPONSE TO INTERFERING BEHAVIOR _ignore 'hild who

is out of seat

APPROVAL RESPONSE _Say to student who remains in seat, ""Good,

_John, you remained in your seat and finished your work."

INTERFERING BEHAVIOR : o o -

#1 COMPETING BEHAVIOR

'TEACHER RESPONSE TO INTERFERING BEHAVIOR .
APPROVAL RESPONSE _ N ) ) o
INTERFERING BEHAVIOR e .

#2 COMPETING BEHAVIOR __ _ ] a e

TEACHER RESPONSE TO INTERFERING BEHAVIOR _ -

APPROVAL RESPONSE
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INIERFERING BFHAVIOR L o

"3 COMPETING BEHAVIOR o

TEACHER RESPONSL TO INTERFERING BEHAVIOR o o

APPROVAL RESPONSE e - )

INTERFERING BEHAVIOR e

44 COMPETING BEHAVIOR -

TEACHER RESPONSE TO INTERFERING BEHAVIOR

APPROVAL RESPONSE - e

INTERFERING BEHAVIOR o -
#5 COMPETING BEWAVIOR __
TEACHER RESPONSE TO INTERFERING BEHAVIOR __

APPROVAL RESPONSE _ 771”;7 | -

When you have completed your lesson plan and selected an instructional
task which will generate opportunities for using teacher-attention to
modify student behavior, you are ready to conduct your first classroom
session, It may be helpful to jot down some notes when opportunities

occur for ignoring interfering behaviors or using approval responses.

Forms for your evaluation of your use of the skills begin on the following

page,
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INSTRUCTIONAL SEQUENCE THKEE
TEACHER SELF-EVALUATION

FIRST CLASSROOM SESSION

PURPOSE

To evaluate your use of skills for showing approval,
relating approval to specific student responses, and
redistributing teacher-attention to strengthen attending
behavior and eliminate interfering behavior.

INSTRUCTIONS :

Read through the following forms before playing your
audiotape so you will be ready to make the required obser-
vations.

OBSERVATION:
On the chart below, tally each instance of your use of
teacher-attention to modify behavior.

USING APPROVAL
RELATING APPROVAL
REDISTRIBUTING TEACHER=-ATTENTION
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0BSERVATION 2:
As you practiced approval responses during this classroom
session, were Lhere any students who reacted adversely to a

particular kind of approval? |f so, specify below:

STUDENT KIND OF APPROVAL REACTION

For these students, it is important that other kinds of rein-
forcement (considered in Instructional Sequence Four) be paired with
teacher praise. Eventually, student behavior will come under the

control of social approval, rather than more contrived reinforcers.
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INSTRUCTIONAL SEQUENCE THREE
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR SECOND CLASSROOM SESSION

TO THE TEACHER:

The purpose of the second classroom session is to provide you
with an opportunity to improve your use of the skills for using

teacher-attention to modify student behavior.

INSTRUCTIONS:

You should again conduct this session in your regular classroom
with all of your students as the skills in the sequence are concerned
with the modification of student behavior as it naturally occur: during
instructional situations, The lesson should iastrthifty minutes -
should be of such a nature that it will generate opportunities ior
using the three skills:

1, Using Approval Responses

2, Relating Approval to Specific Student Résp@nsés

3. Redistributing Teacher-Attention to Eliminate Interfering
Behaviors

You will again use an audiotape recorder to record the session as
it is more appropriate to the requirements inherent in practicing the

three skills,
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INSTRUCTIONAL SFOUENCE THREE

PLAN FOR SECOND CLASSROOM SESSION

INSTRUCTIONS:

As you plan your second classroom session, examine your
original lesson plan and your first classroom session evalualion
forms. Consider the following factors as you develop your second
classroom session lesson plan:

I. What procedures will you use to conduct a review of the
rules for attending behavior?

"3. Specify attending behavior incompatible with each of the
above which you plan to reinforce:
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L. what Kinds of approval responses do you plan 1o use?

5. What statements can you make to relate approval responses
to the behaviors you have identified in Ouestion 3?7

iDS

O

ERIC

Aruitoxt provided by Eic:



IO TRUCTIONAL SFQUENCT THREE
TEACHER SELT=FVALUATION

SECUND CLASSROOM SESSION

PURPOSE :

To evaluate your use of the skills for showing approval,
relating approval to specific student responses, and redistributing
teacher-attention to strengthen attending behavior and eliminate
interfering behavior.

INSTRUCTIONS :

Read through the following forms before playing your audio-
tape so you will be ready to make the required observations.

OBSERVATION:

Carefully study the following.examples before listening
to your audiotape.

EPISODE #1. Teacher hears on audiotape: ''Show me a
red circle and a blue circle. Good, Jeannie.'' Teacher
stops the tape to record this occurrence. Teacher writes
student's name beside (A). Under 'response'', teacher writes
""]participation', Beneath ''consequences for behavior!, 'used
approval' is checked. Box (B) is left blank.

EPISODE #2. Teacher hears on audiotape: "Excellent,
Marvin. That shows you paid attention and remembered the
rule, ‘listen to the teacher when she is giving directions'_"
Teacher stops the tape to record this occurrence. Teacher
writes student's name beside (A). Under ''response'’, teacher
writes "listening''. Beneath ''consequences for behavior',
''related approval'' is checked. Box (B) is left blank.

EPISODE #3. Teacher hears on audiotape: ''It's a
pleasure to work with yc Arlis. You keep your attention
-directed to your work no matter what is happening around
‘you.'" Teacher stops the tape to rccord this occurrence.

The approval statement is a clue that an interfering behavior
prompted this instance of redistributing teacher-attention. -
What was the interfering behavior and who emitted it? Teacher
must depend on simple recall or classroom notes to provide
this information. 1In box (A) write the name of the student
who exhibited the interfering behavior: Foster Blair. Under
‘response’’, "tipping chair''. Beneath ''consequences'', check
"was ignore#’’. In box (B) write Arlis Jones (student who
exhibited c

weting behavior). Under 'Y'response', write ''on
task''., Bepeath ''consequences for behavior' mark''related
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approval' and “redis ributed teacher=attention, |t ig
important to note that an instance of redistributing has
these elemonts:  an interfering behavior which should be
ignored; and a compcting behavior which s approved,

EPISODE /#L. Teacher hears on audiotape:  "Good girl,
Lyan. 1'm glad to see you hard at work now.'" Teacher
stops the tape to record this occurrence. The approval
statement is a clue that just before the teacher uttered
the approval response, Lynn was doing somethiny that was
an interfering behavior. What was the interfering behavior?
Teacher recalls the incident. Lynn was out of her seat,
In box (A) teacher writes Lynn Harding. Under '‘response!,
"out of seat''. Beneath '‘consequences for behavior', ‘'was
ignored''. In box (P} teacher writes Lynn Harding again.
Under ''response', 'on task'', Remember, Lynn returned to
her seat and soon was working diligently., Beneath
""consequences for behavior' mark 'related approval' and
"redistributed teacher-attention'', T

CONSEQUENCES FOR BEHAVIOR

_— o USED | RELATED WAS REDISTRI BUTED
__STUDENT | RESPONSE APPROVAL | APPROVAL _| | GNORED# | TEACHER-ATTENT!ON
= ——————— ——— —_—— — — =—= = — — —_— —

A.|Jeannie Samos | Participation X

A.|Marvin Blass .Listening X

A.|Foster Blajir Tipping Chair X
#3 ~ — — - ——

B. |Arlis Jones On Task X X

m A.|Lynn Harding Qut Of Seat X

B.|Lynn Harding On Task X X

* You may have an instance of ignoring an interfering behavior not
coupled with a competing behavior.
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Now, as you listen to the audiotape recording made during
the second classroum session, complete the form below,  fou
will be able to stop the tape when necessary 16 note an
occurrence of teacher-attention,

CONSEQUENCES FOR BEHAVIUR
USED RELATED WAS REDISTRIBUTED

) " STUDENT RESPONSE APPROVAL APPROVAL | GNURED TEACHER=-ATTENT 1 O
Ai

B.

A. -

Bi

Ai

Ai

B!

A,

B.

Al

B.

A,

B!

A, B -
8. o _ _ I S _
A? _ o _ _ _ _ - _

Ei
_ _— I S E— S — — — e = e




0BSERVATION 2:

As you practiced approval responses during this classroom
session, were there any students who reacted adversely to a
particular kind of approval? If so, specify below:

STUDENT KIND OF APPROVAL , REACTION

For these students, it is especially important that other kinds
of reinforcement (considered in Instructional Sequénce Four) be
paired with teacher praise. -EVEntuaily, student behavior will come
under the control of social approval, rather than more contrived

reinforcers,
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USING TEACHFR-ATTENTION TO MODIFY STUDENT BEHAVIOR

IN THE CLASSROOM

when you have completed your mic}ﬂteazh and reteach lessons and
evaluated fcur practice of the three skills for using teacher-attention
to modify behavior, you are ready to use these skills as a consistent
part of your classroon interaction with your students. '
As you use these skills, consider the following:
(1) Any form of teacher-attention is reinfarciﬁgata some
students, and consequences which you consider as
punishing may be maintaining interfering behaviors.
(2) When an interfering behavior is ignored, the student
emitting the behavior should receive subsequent
.approval for his adaptive response incompatible with

the interfering behavior,
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INSTRUCTIONAL SEQUENCE FOUR
DEVISING AND IMPLEMENTING

A REINFORCEMENT SYSTEM




OBJECTIVE

The objective of Instructional Sequence Four is the development
of teacher skills in: (a) determining reinforcers to meet individual
needs, and (b) constructing and administering an individualized re-
inforcement system. This system, based on the awarding of éaints whiéh
can be exéhangéd for activities, will allow the teacher to control
reinforcement schedules.

The skills in this sequence include:

(1) Developing a Reinforcement Strategy

(2) Establishing Contingencies, and

(3) Enforcing Contingencies.

I NTRODUCTION

Before exceptional children can learn in school, the teacher
must ascertain that some kind of reward is present in the classroom
for each child. While social rewards in the form of téacher—a;téntion
and approval are meaningful for most children, the exteptf@na1 child's
essehtiéliy negative experience in school and unmsatisfactory social
relationships may require that other kinds of Fewardsgbe used, For
chiid?eA who do not respond to teazher—atteﬁtian as réinforcemEﬁt;
it is necessary to devise other consequences which will strengthen
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The skills in Instructional Sequence Four which will enabie
you to devise effective individualized reinforcers are based on a

theory of reinforcement known as the Premack principle:

""Por any pair of responses, the more probable
one will reinforce the less probable one.' |

This principle indicates that student behavior which naturally occurs
with a high FFEQUEHCYPASUEh as participation in activities of the
child's own choosing, can be used to reinforce behavior with a low
natural frequency, such as attending and task perseverance. A
teacher who finds out what the student likes to do, and then allows
him time to engage in chosen activities when his required learning
tasks are Satisfastoriiy completed, is using the Premack principle;
probably the most common application of this principle is to let

the student read his favorite book when he has finished an assigned

learning task,

SKILL 1: DEVELOPING A REINFORCEMENT STRATEGY

Practical application of the Premack pr{ﬁﬂiplé has proven
successful in effecting behavior changes in children from a wide
variety of baﬁkg%aunds who displayed varying learning disab?litiés,z
It is important to the use of behavior modification techniques with
exceptional ﬁhi]drén because it extends the range of possible rein-
forcements to include activities which are not only readily available
in the classroom, but are as well intrinsic to the learning situation.
By identifying events and activities in the classroom to which children

enjoy responding, and which will serve as reinforcing consequences for
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low=frequency behaviors, the teacher will have available an almost
limitless variety Dé effegtEVE reinforcers which can be individualized
in terms of student preferences,

The companents of the Premack principie as a reinforcement system
are as follows: (a) identifying low-strength behaviors, (b) eliciting
students' activity preferences, and (c) assessing individualized
reinforcers. Low-strength behaviors and students' activity preferences
can .be identified in a structured interview; then, by pairing low-
frequenﬁy behaviors and high-strength behaviors in a contrived-task

approach, the effectiveness of specific activities as individualized

reinforcers can be determined. The contrived-task approach requires
that the student execute some amount of low=-strength behavior in order
to engage in a high-strength behavior for a specific length of time.

To use the interview technique for determining ]aw—stréngﬁh be-
havior related to the rules for attending, you will want to structure
questions such as the fallowing:

'"What rule do you have the most trouble remembering?"

'"What makes it difficult for you to follow this rule?"

‘When is it hardest for you to pay attention?'

In answering these questions, the student will pinpoint behaviors for
which you will want to provide effective reinforcement wheﬁ they do
occur,

When attention is considered in terms of the student's ability
to engage in and complete learning tasks; it is important to define
low=-strength behaviors according to the academic tasks which the
student finds most difficult. Questions designed to elicit this

information might take the following forms:
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"What subject is hardest for you?' ""What particul.: part
of ______ do you have trouble with?"

'"What subject do you like least?' 'Why?7'

"“What subject do. you have the most trouble with?!
‘What do you find difficult about
(specified subject) 7" ’

The information provided by students' answers to these questions
will identiF§ low-strength behaviors related to task-attention and .
perseverance,

Through the structured interview, high-strength behaviors for
each student--those reinforcing activities and events in the class-
room which the student enjoys doing--may also be idEﬁthiéd,

When you have determined classroom events and activities which
each student views as rewarding, you may want to develop a 'menu'
of activities which represent these high-strength behaviors,g

The reinforcement menu is a collection of pictures depicting
the activities which students enjoy doing. From this menu the
student can select an activity. This activity, at the time, is a
high-strength event and can be used as a reinforcing consequence
for low-strength behaviors. This menu is easily compiled by having
students draw pictures of preferred activities and then assembling
them in a2 loose-leaf binder.

In addition to being included in the reinforcement menu,
students' preferred activities may also be used té,%cruéture a
classroom area devoted to these activities. Students can gain
admittance only by completing assigned tasks, or emitting appropriate

behaviors.
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The following !istsh may assist you in identifying potentially

useful individualized reinforcers and compiling a reinforcement menu.

GRADES | to 3:

GIRLS

Objects

jacks
~¢candy
eraser
pencil
comic books
toy rings
small dolls
crayons
~goloring book
~ paper dolls

Activities

writing on the board
coloring

cutting with scissors
jumping rope

dusting

cleaning the sinks

going to the office
painting

working with flash cards
reading

Games
jacks _ Slap Stick
playing with dolls 0ld Maid
Kaboom Clue

Candy Land Dominoes
Pick up Stix

Spirograph
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BOYS,
Objects

water gun
comic books
small cars
flying planes
candy

rubber ball
whistles
baseball cards
pencil
marbles

clay

Activities

painting

making paper objects

taking care of pets

science experience

kicking a ball

swinging on the swings

cleaning the board

going to the office on
an errand

cleaning the floor

Games

Kaboom Clue

Time Bomb marbles
Spirograph Hands Down
checkers Green Ghost
puzzles Slap Stix



‘M
=
‘\l"‘l'
<
fo

Objects

candy or gum

pencils

comic books

teen magazines

felt pens

pdaperback books
notebooks

stationery

combs

plastic or paper flowers

Activities

talking to a friend

making things for special projects
drawing

teacher's helper

puzzles

reading

creative writing

talking into a tape recorder

clay

vocabulary cards

Games

Life

Dating Goue

Go to the Head of the Class
Scrabble

Twister

Easy Money

Slap Stick

Password

Hands Down

Ohjects

squirt guns

n:odel planes

candy or gum

comics

popcorn

yo yo's

stamps (for collection)
football or baseball cards
colored pencils

mdagic puzzles

Activities

science experiments
clay :
drawing
puzzles

talking into a tape recorder .

working film strip
looking at or feeding pet
looking at magazines
painting

line leader

Games

Chess
Monopoly
Battle Ship
slot eard
Clue

Booby Trap
checkers
Green Ghost
Dark Shadows



JUNTOR HIGH AND HIGH SCHOOL

Objects

records

teen magazines

combs

pens

pictures of movie stars

candy bars

small toys for siblings or
disadvantaged children

paperback books

make-up

free lunch tickets

Activities

talking to a friend

time in class to do homework
typing ,

looking at teen magazines

not having to take a test
helping a younger child learn
.playing Scrabble

grading papers

reading a book

puzzles (1,000 pieces)

Total Class Activities

listening to the radio

class party

sitting by whomever you want to
field trips '

watching a movie

Objects

records

car or sports magazines
combs

pens :
psychedelic posters
candy bars

key chain

paperback books

kair cream

free lunch ticket

Activities

talking to a friend
getting out of class early
working on crafts or models
looking at a car or sports
magazine *
playing chess or checkers
playing Monopoly 7
puzzles (1,000 pieces)
time in class to do
homewor k
not having to take a test

bringing in T.V. to watch

special programs
listening to records
class debate



Note: Obscrvation of stuldents' activity choices is
important because their elicited preferences
may reflect what they think the teacher eéxpects
them to like.
The following procedures should be used to structure and implement
a reinforcement strategy:

(a) Select a task which can be readily managed by all group
members. The task should be structured in terms of
following the rules for attending during a learning
activity.

(b) Present the menu of preferred activities and have each
student select an individual reinforcer.

(e) Explain that when students finish their assigned tasks,
they will be able to engage in the chosen activity for
a specified period of time. :

(d) Evaluate student performance in terms of interest per-
sistence, and quality of performance as the task is
carried out,

The skills in Instructional Sequence Four utilize the Premack
principle as a means of devising effective individualized reinforcers
based on students' activity preferences. Although this reinforcement
strategy may be essential to modifying the behavior of exceptional
children, the ultimate goal in providing reinforcement is to bring the
student's behavior under the control of natural social consequences.
For this reason, teacher-attention and approval should always be paired
with the rewards represented in the reinforcement menu,

In using the kinds of reinFﬁraers=iﬁdicatgd by the Premack principle

the amount and the FreéuEﬁgy of reinforcement to be provided. The
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following excerpt examines these two concerns:

I. To accelerate a rate of performance, reinforce
it frequently in the beginning stages.

2. To maintain the high rate, once accelerated,
reinforce the pattern only intermittently.

3. To get and maintain the most steady pattern of
responding, reinforce number of respontes made,
rather than number of minutes worked, and keep
the reinforcement intermittent after the initial

stages.

4. Reinforcers do lose their strength over time.

5. Avoidance of loss of reinforcer strength...involves
the correct number and correct amount of reinforcements.

6. Token reinforcement followed at some later specified
time by a further reinforcement for which the tokens
are exchangeable is the most workable arrangement yet
for handling the problems of deprivation and satiation
from reinforcement.-
The amount and frequency of reinforcement, then, are two important

contingencies in modifying behavior; as indicated above, these contin-

gencies are most readily managed through the use of a token system,

SKILL 2: ESTABLISHING CONTINGENCIES

To establish reinforcement contingencies with your students, you
mﬁst develop their expectations concerning the earning of points for
app}gpﬁiate attending behavior, and the exchange of points for time in
a preferred activity, Specifically, you must provide information about

the number of points a student must accumulate in order to '"buy' an

activity session.
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Token reinforcement involves the use of symbols, such as stars,
points, or check marks, which come to have value t» the student
because they can be accunulated and exchanged for something he wants,
such as time to engage in 4 preferred activity. When used in conjunction
with the reinforcement menu, a token system 'provides the teacher with
a splendid opportunity to bring many different kinds of behavior under
the.reinF@rgeméﬂt cantinggncy.“é In using this system, the teacher

allocates tokens for attending behaviors in terms of both appropriate

social responses (following established classroom rules) and appropriate

academic responses (task participation and perseverence). Once the
student has accumulated a requisite number of points, he can exchange
them for time in the desired activity,

Tokens are a means of mediating the reinforcement system, in that
they facilitate management of two important reinforcement zoﬁtiﬁéeniiésg
They allow the teacher to contol amount and frequency of reinforcement
by entering into a contract with the child which specifies that if, and
unly if, the child emits some amount of attending behavior (represented
by the accumulation of tQEEﬁs); he %ay then engage in a desired activity

for a ;gg;iFiéd'jgngﬁh of time. . Since the value of the tokens can be

systematically varied, in terms of either the amount of behavior required
to earn a token, or the length of activity.time a token will '"buy'!, this.
system facilitates contingency management.

While many different kinds of token systems can be devised, the
following exemple illustrates a token sfﬁtem which can be easily
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Tokens are awardeé during a regularly-scheduled rating session
of limited duration each day. At the beginning of this session,
the rules for attending are reviewed, and children contribute
descriptions of spéciFiﬁrrespgnses which will earn points. Following
this review, the teacher conducts a learning activity, observing
carefully to note any interfering behaviors emitted by a particular
student. At the end of the session, she rates each child's behavior
according to the éstabiished criteria, and awards points accordingly.
The points are recorded on an individual work card for each student
and accumulated from session to session. WHEﬁ the card is complete--
tHat is, when the student has earned a speciFfad number of points--
it can be exchanged for an activity session, during which the child
is allowed to choose an activity from the reinforcement menu and
engage in that activity for ten minutes.

In this apérea;hi the number of rating sessions per day, the
length of the rating session, and the maximum possible number of
points awarded during each rating session are held-constant, as is
the length of the activity session. The teacher controls the rein-
forcement schedule by gradually increasing the number of points
necessary to earn an activity session,

However, as the teacher adapts to the use of a token system,
she may want to introduce another variable-=by having more than one
rating session per day, extending the length of the session, changing

the maximum number of possible points, or decreasing the length of
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the activity session. These decisions can be made only on the basis

of observed changes in student behavior., The ultimate objective is to
reward frequently responses appropriate to the learning of new behavior
patterns, then when these behavior patterns are acquired, to maintain

them with intermittent reinforcement. As the delay between behavior

and reinforcement in the form of an activity session is gradually
increased, a high rate of attending behavior is maintained, while students
also learn to delay rewards and their behavior becomes more subject to

the control of natural social consequences.

Implementation of a token system depends upon carefu! preplanning
of its components. Before tokens are introduced, the teacher must
decide:

(a) when the rating session will be scheduled each day;

(b) how long the rating session will last;

(¢) the nature of the learning activity during which
attending behavior will be rated;

(d) the maximum number of points which can be earned
during a rating session, and how these will be
"~ allocated;

(e) how individual student's points will be recorded;

(f) the length of activity session for which a completed
point card is exchangeable; and

(g) what learning activity will be provided for students
whose points are not sufficient to earn an activity
session.

These factors will remain constant throughout the token system.
The final decision concerns the number of points which will "buy"
an activity session,
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SKILL 3: ENFORCING CONTINGENCIES

The third teaching skill in this sequence is concerned with
the assessment of student behavior and the allocation of points

following 4 lesrning activity.

In rating students' behavior, the teacher should award points
conservatively; points must be earned by behavior uppropriate to
the rules, However, the rules represent behavior goals and not
absolute standards of behavior. The following excerpt is especially
applicable to students who cannot easily attain the goals for
attending:

It is also important to use tokens and praise to

shape improved behavior, so that all children can

be affected by positive reinforcement, Catch the

child being good. Focus on that aspect of behavior

which is an improvement (e.q., in seat rather than

out, even if not yet working) and reinforce it.

Look for sequential steps toward improvement which can

be successively reinforced (in seat, not turning and

talking to neighbors, desk cleared of excess materials,

pdying attention, working diligamtly.7
The point scores which children receive should reflect their improvements
in behavior toward attainment of the goals. The teacher must attempt to
shape student behavior by awarding points for successive approximations
of the behaviors specified by the rules.

When receiving their point allocations, students should be made
aware of specific reasons for points being given or withheld., The
t 2acher should point out particular behaviors, appropriate to the rules,

which have earned points, as well as behaviors which must be improved in

order for the student to earn the maximum number of points. The following
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statements might be used in relating the allocation of points to
specific student behaviors,

"You earned the full number of points because you
followed all the rules (specify)."

''You earned five points because you're really trying
to follow the rules (specify). Your behavior is

improving."

'""You earned an activity period because you followed
these rules (specify)."

""Today you didn't earn the point for working quietly.,"

""Next time you can earn more points by taking part in the
discussion."

“You'll have to finish your work in order to earn more
points,"

Since '"a general goal of token systems is to transfer control of
responding from the token %ystEmg to-other conditioned reinforcers
such as praiseii!,“g the teacher praise énd approval should always be
paired with points earned toward time in a chosen activity. The
effectiveness of teacher-attention as a reinforcing consequence can be
increased in this way, aﬁdAultimately children's behavior can be
brought under the control of normal social consequences, rather than
more contrived reinforcers.

The approval responses which you acquired in Instructional Sequence
Tﬁrée should be paired with points to reward appropriate student behaviors,
or improvements in behavior.

The skills in Instructional Sequence Four will enable you to utilize
a token system to control reinforcement contingencies. The token system

allows for flexibility in applying individual reinforzement and facilitates



the appropriate distribution of rewards to either renqthen or main-
tain behavior, AL the same time, the token system increases the

effectiveness of social rewards in the classroom,

I.  CONDUCTING THE STRUCTURED INTERVIEWS

2, CONSTRUCTING THE REINFORCEMENT MENU

The first skill in this instructional sequence, Developing a
Reinforcement Strategy, will be practiced by means of (1) the
structured interview to identify students' low=strength behaviors
and to elicit their activity preferences; and, (2) the development
of a reinforcement menu containing pictures of Students' activity
préFérEﬁEES!

Tﬁis skill will not be practiced in a microteach session, but
is an important step in developing a reinforcement strategy and is
prerequisite to the microteach and reteach sessions. The activities
in this instructional sequence Extéﬁd over a period of four days,
allowing one day for you to conduct the interviews and compile a
reinforcement menu for two students. The forms for planning the use

of this skill begin on page 129,

MICROTEACH AND RETEACH

The purpose of the microteach lesson for Instructional Sequence
Four is to give you the opportunity to practice the second skill in
devising and implementing a reinforcement system, This skill,
Establishing Contingencies, will be practiced with the two students
who participated in the previous day's activities, The forms for

planning your microteach lesson begin on page 136.
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The purpose of the reteach lesson is to give you an opportunily
to practice the skills, Establishing fontingencies, mediated by the
awarding of points; and Enforcing Contingencies. You will work with
the same two students who participated in the ﬁicrateaéh lesson. The
forms for planning your reteach lesson begin oh page 1Lz,

You are now ready to view Instructional/Model Lesson Four. These
videotaped instructional materials will present examples of the three

skills necessary for devising and implementing a reinforcement system:

(1) peveloping a Reinforcement Strategy;

(2) Establishing Contingencies, and
(3) Enforcing Contingencies,

You will be given the opportunity to identify each skill as it
is demonstrated. The checklist to be used as you view this tape is

found on the following page.
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INSTRUCTIONAL SEQUENCE FOUR
INSTRUCTIONAL/MODEL LESSON

CHECKLIST

As each number appears on the Sérééﬁi check the appropriate
behavior.

Compare your identification of the behavior with that given
by the narrator.

NUMBER ] 2 3 b 5 6 7 8 9 |10

Developing a
Reinforcement
Strategy

Establishing:
Contingencies
Enforcing

Contingencies
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INSTRUCTIONAL SEQUENCE FOUR
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR STRUCTURED INTERVIEW

TO THE TEACHER:

The purpose of this activity is to give You an opportunity to
practice using the interview skills for (1) identifying low=strength

behaviors, and (2) eliciting student activity preferences.

INSTRUCTIONS:

Select two students to participate in the interview session.
The form which begins on the following page will help you plan

your interview session.




INSTRUCTIONAL SEQUENCE FOUR

INTERVIEW SESSION

INSTRUCTI ONS :

Use the form below to plan your interview session.

ldentifying Low-Strength Behaviors

To identify low-strength student behaviors, you will want to
ask questions relevant to either (a) student difficulties in
following the established rules for attending, or (b) academic
tasks in which students encounter the most difficulty or have
the most trouble completing. The introduction to Skill |
provided examples of both types of questions; refer to this
information (pages!!4=15) to complete the following:

A. What questions will you ask in order to identify low-strength
behaviors?

]! ] = e : ] _ . =

2.

3 L ] — s i —— —_— i i— ——
L. ) _ . S
5. -

B. If student responses to these questions are vague or general,

what additional questions will you use to elicit more specific
information?

1.

2,
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Ly,

Eliciting Student Activity Preferences

While eliciting student activity preferences, it is important

to restrict choices to activities and events available to the
classroom. You may facilitate this discussion by mentioning
topics such as enjoyable activities, desired classroom duties,
special privileges or seating arrangements, or by having
available materials which may suggest desired activities. Refer
to the introduction to Skill 2 (pages 116=18 ) in completing this
portion of your lesson plan.

A. What questions will you ask to elicit student activity
preferences?
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INSTRUCTIONAL SEQUENCE FOUR
LOW=STRENGTH==ACTIVITY PREFERENCE

RECORDING FORH

PURPOSE

To identify student low=strength behaviors and activity

preferences,

INSTRUCTIONS:

Use the following form in your interview session to
record student responses to the questioning ocutline on
pages 130 and 131.

EXAMPLE:
Student's Name ____ Sue Jones

Student's Name _Joe Cox

LOW-STRENGTH | #M ACTIVITY #M || LOW-STRENGTH | *M ACTIVITY
BEHAVIORS PREFERENCES | || BEHAVIORS | | PREFERENCES

lgnoring Puzzles
people
around you

Math=- Checkers
Addition
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TO THE TEACHER:

This form will be used to note student choices in both the
Du not use the
sections marked ' M '"'and the section, '"FOR USE IN M| CROTEACH
SESSION' as you conduct your structured interview.

structured interview and the microteach sessiun.

STRUCTURED INTERVIEW==MICROTEACH RECORDING FORM

ROTEACH SESSION

Student's Name - Student's Name ) o
LOW-STRENGTH ACTIVITY *M |l LOW=STRENGTH | *M ACTIVITY *M
__ BEHAVIORS __PREFERENCES __BEHAVIORS | PREFERENCES | )




INSTRUCTIONAL SEQUENCE FOUR
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU CONSTRUCT A REINFORCEMENT MENU

TO_THE TEACHER:

The purpose of this activity- is to give you an opportunity to
construct a reinforcement menu for two of -your students. _This activity
should be scheduled on the same day that you conduct your structured

interviews and should occur immediately following that activity.

INSTRUCT 1ONS :

Using the same two students, provide them with several sheets of
blank paper and pencils or crayons, and ask them to draw pictures of
activities they enjoy and which can consequently be used to reinforce
low-strength behaviors. This drawing task offers a second opportunity
for students to reveal their activity preferences. These pictures
should communicate to you additional information regarding the activities
which your students enjoy doing. |

Prior to tEe drawing task, you should discuss with your students
the variety of reinforcing activities that are available in your class;

room, thereby avoiding the selection of an activity which is unavailable

or impractical. To prompt students to make choices you might wish to

pose the following questions:
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1. "Of all the things we do in the classroom, what do you
like to do best?"

7. 'What kinds of (books, games, etc.) do you like?"

3, 'What makes you try hardest when you study?"
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INSTRUCTIONAL SEQUENCE FOUR
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR MICROTEACH LESSON

TO_THE TEACHER:

The purpose of this microteach lesson is to give you an

opportunity to practice using the skill, Establishing Contingencies.

INSTRUCTIONS: -

In this microteach lesson, use the same two students who
participated in the structured interview and reinforcement menu

activity.
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INSTRUCTIONAL SEQUENCE FOUR

MICROTEACH LESSON PLAN

INSTRUCTIONS:

Use the form below to plan your microteach lesson.

1. Reviewing Low-5trength Behaviors

Discuss with the two students the low=strength behaviors
identified as a result of the structured interview listed

on the form on page 133. You will need this list to conduct
your microteach,

A. What questions or statements will you use to prompt
students' recall of their low=strength behaviors?

1.

2.

2, Reviewing Student Activity Preferences

Discuss with the students their choices of activity preferences
identifie. as a result of the structured interview listed on
the form un page 133, You will need this list to conduct your
microteach,

A. What questions or StatemEﬁES will you use to prompt recall
of student activity preferences?

I. . i — i —
2, __ _ . _ - _
s ) -
5. i _ —
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Establishing A Sinple Contingency

Explain to the students that they are required to execute some
amount of low-strength behoior in order Lo engaye in a high-

strength behavior for some i agth of time.

A. What low-strength and high=strength behaviors will you
pair for each of these students to explain a simple
contingency? Use the lines below to state exactly how

Assemble the drawings of the students' activity preferences in
a loose-leaf binder. This is your reinforcement menu for the
two students., You will need the reinforcement menu when you
conduct your microteach lesson,

A. How will you describe the reinforcement menu to your
students?

B. How will you explain the transaction of some amount of time
engaged in a low-strength behavior in exchange for some
“time in a chosen activity, as selected from the reinforcement
menu? o e ) -

138



INSTRUCTIONAL SEQUENCE FOUR
TEACHER SELF-EVALUATION

MICROTEACH, FIRST VIEWING

PURPOSE :

To evaluate your ability to prompt students' recall of
their low-strength behavior and activity preferences as elicited
during the interview session, and to assess the correlation between

students' choices in the structured interview and in the microteach
session.

INSTRUCTIONS :

The form which you used to record students' choices in the
structured interview will be used to record students' choices
in the microteach session.

OBSERVATION:

On the STRUCTURED INTERVIEW-MICROTEACH FORM on page 133,
mark by checking in column ''M" each time a student recalls a
low-strength behavior or activity preference that he also chose
in the structured interview. Choices not previously mentioned
may be noted on the lower half of the form as indicated.
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INSTRUCT|ONAL SEQUENCE FOUR
TEACHER SELF-EVALUATION

MICROTEACH, SECOND VIEWING

PURPOSE: :

To evaluate your use of the skill, Establishing
Contingencies.

INSTRUCT IONS :

_ " Read through the form below before viewing your tape so
you will be ready to make the required observations.

OBSERVATION 1:

As you view the tape again, focus your attention on your
use of the skill, establishing a simple contingency, i.e.,
explaining the transaction that some amount of time spent in
a low-strength behavior can be exchanged for some time in a
preferred activity. Mark by checking in the box below each
time you established a simple contingency by explaining how
such a transaction might be made.

Establishing. A Simple Contingency

OBSERVATION 2:

In your opinion, were the students able to comprehend the
complete idea of a transaction in which some amount of time in
a low=strength behavior can be exchanged for some amount of time
in an activity chosen from the reinforcement menu?
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Aruitoxt provided by Eic:

As a result of this observation, do you think it is
feasible to establish a special classroom area where students
can engage in activities selected as rewards for appropriate
behavior? |f so, specify below how you will implement this

arrangement ;
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INSTRUCTIONAL SEQUENCE FOUR
INSTRUCTIONS AND SUGGESTIONS

TO HELP YOU PLAN YOUR RETEACH LESSON

TO_THE TEACHER:

In your reteach lesson you will be given an opportunity to
further practice your use of the skill, Establishing Contingencies,
by using a somewhat more complex system, mediated by the awarding
of points, or tokens. You will also be given an opportunity to

practice the skill, Enforcing Contingencies.

INSTRUCTIONS:

In the reteach lesson, you will work with the same two students
who participated in your microteach, The form which begins on the

following page will help your plan your reteach lesson.
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INSTRUCTIONAL SEQUENCE 'FOUR

RETEACH LESSON PLAN

INSTRUCTIONS ;

Use the form below to plan your reteach lesson.

TO_THE_TEACHER:

Study the Student Observation Form on page 148, For the
purpose of this reteach lesson the point system outlined on
this form should be used to introduce your students to the
operation of a token system. Remove the form from your hand-
book as you will need to show it to your students in the
reteach lesson. The five behaviors listed on the form in
Section | were selected because of their higher likelihood
of occurrence in a microteach sjtuation.

The point values assigned to each of the behaviors in
section |l are arbitrary, but this does allow some flexibility
in awarding points for approximations as well as for absolute
compliance. The names of the two students participating in the
reteach lesson shouid be shown in section I1l. The spaces
provided in section IV will give you an opportunity to tally and
make notes about behavioral events for which you will award points.

procedura:

1. Introduce and explain the Student Observation Form.

2. Introduce and explain the Student Point Card,

3. Assign each student a task to be rated in the reteach
lesson. :

L, Select a Preferred Activity from the Reinforcement Menu.

5. O0bserve Student Behavior for the Rating Session.

6. Enforce the Contingency.




1.

Introducing Student Dbservation Form and Student Point Card

A,

To acquaint your students with a point system, you will
want to introduce to them the Student Observation Form
(page 148) and explain how it will be used in the reteach
lesson,

l. How will you explain to your studenls the necessity

For a student observation form and its use in rating
them as they work at an assigned task?

2. Each behavior on the observation form is assignad a
point range to be administered by the teacher at her
own-discretion,

How will you explain this to your students?

3. How will you explain the purpose of section |V of the
observation form to validate your judgment in the
awarding of points?
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B. Introducing the Student Point Card

in the rating session, you will transfer to the Student
Point Card the points accumulated by each student during
the learning activitly. This may be a square of colored
construction paper on which you write the total number of
points awarded to the student., This simple card is easily
exchanged for something the student wants to do.

What type of point card will you design for your two students?

Assigning Students' Tasks for the Rating Session

To provide you with an opportunity to observe and rate your
students as they are working on an assigned task, you will
want to choose a task that is representative of the students'
low-strength behavior and one requiring no longer than four
minutes for completion.

A. What task will you assign each of the students that will
lend itself to the rating system on the Student Observation

Form?

Name of Studepnt _ _—
Assigned task
Name of Student - - -
Assigned task e —

What materials will you ask your students to bring to the
reteach session, :

o
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3. Selecting an Activity Preference from the Reinforcement Menu Lo
Cumplete the Transaction, -

You will want to ask each student in turn what he would like to
do if he earns the predetermined points for the contingency.

A. Of the 19 possible points on the Student Observation Form,
how many points will you require to execute the transaction?

B. How will you explain this contingency to your students?

L. oObserving Student Behavior in the Rating Session

As the rating session begins with your instructions to the
students for their assignment, you will want to be observant
of their behavior in terms of the criteria established for
the rating session.

A. At what point in the rating session do you plan to rate
students on each of the five behaviors?

B. As you must leave the immediate vicinity of the microteach
table and be out of camera-range during the observation

session, you will want to select a vantage point for the
observation session.
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5. Enforcing Contingencies

At the end of theallotted four-minute interval, or sooner if
students have completed their assignment, you should rejoin

your students at the microteach table. You should discuss

with both students the number of points earned by their
performances in each behavior. When students are receiving

their ratings you should specify why points are being given or
withheld, and pair the awarding of points with approval responses.

A. What statements will you use to relate points {earned or
not earned) to specific student behaviors?

B. How will you effect the transfer of the total points earned
to the Student Point Cards? :

€. Finally, how will you explain to each student that he has or
has not earned time for a preferred activity?
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I NSTRUCTIONAL SEQUENCE FOUR
TEACHER SELF-EVALUATION

RETEACH LESSON, FIRST VIEWING

 To evaluate your use of the skills, Establishing
Contingencies, mediated by the awarding of points; and
Enforcing Contingencies. .

. INSTRUCTIONS:

Read through the form on the following page before
viewing your tape so you will be prepared to make the
required observations.

OBSERVATION:

On the Individual Assessment form on the following page
answer the questions by simply checking ''yes'' or mo't for
each of the two students,.
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Aruitoxt provided by Eic:

IR VEDUAL ASS;ESSH! NI FORM

“Name:

l. Student Dbservatuan Form

In your opinion, did the students appear
to understand the purpose of the Studunt
Observation Form?

Did the students appear to understand the
concept of a point range?

id the students understand and accept th
ct that the awarding of points was to
e based on your teacher judgment?

e

" Yes

d

hﬂ
| "l

Did the students appear to understand
the purpose of transferring the points
earned to a ''Point Card'?

3. Students' Task Assignm

Was the task which you assigned based
on a low-strength behavior previously
determined?

L, Reinforcement Menu

Did the students understand how a re-
inforcement menu mlgh!; be used to
establish contingencies?

he students show some epnthusiasm
rapased transaction,

7]

o —
o]

=

[ o
rt
:r

[44]
v

As you view the rating session segment
do you feel that you were fair and
accurate in your overall judgment of
the student's performance on the five

behaviors?




Name:  {]  Name:

Yes Ho Yes

6. Enforcing Contingencies I R | e

Did the students appear to find your
reasons for awarding or withholding
points to be acceptable to them?

Did the students seem to understand
the transaction in which some time
spent in a low=strength behavior can
be exchanged for time in a preferred
activity?
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INSTRUCT |ONAL SEQUENCE FOUR
TEACHER SELF=EVALUATION

RETEACH LESSON, SECOND VIEWING
PURPOSE :

To evaluate your ability to implement a reinforcement
system and enforce contingencies.

INSTRUCTIONS:

Read through the directions below before viewing your
tape a second time so you will be prepared to make the
required observations.

OBSERVATION 1 :

From your own point of view, and based solely on the
way you have proceeded in orienting the two students to a
token system of reinforcement, evaluate your effectiveness
at every stage in the conduct of the reteach lesson; including
weaknesses and/or deficiencies in your understanding and
management of the system,

1. Introducing Student Observation Form

2. Introducing Student Point Card ] _
3. Assignjng Students' Tasks _ _ _ i

L. Selecting an activity preference from the Reinforcement

Menu ) _ _ _ B
e _ e B}
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5. Conducting the Rating Session

6. Enforcing Contingencies

OBSERVATION 2:

How might you modify the reinforcement system to better
adapt it to your classroom §ituation?




IMPLEMENTING A TOKEN SYSTEM

IN THE CLASSROOM

As you begin to use the rating session and the token system as
part of your ever,day classroom procedure, you will have to modify
point requirements in terms of individual student's beha;iér:

| To strengthen attending behavior, award points as
frequently as possible for improvements in behavior

toward the goals specified by the rules.

To maintain patterns of attending behavior, gradually
increase the number of points required to earn an activity

session.

e
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COURSE EVALUATION

The objective of EDUCOURSE | is to develop teacher skills
which will (1) reduce the occurrence of behaviors which interfere
with attention, and (2) elicit and maintain attending behavior.

You may wish to assess the changes in your students' behavior which
have resulted from your use of the skills in the course,

Refer to the forms entitled "Interfering Behaviors in the
Classroom:; Post-Course ASSESS%Eﬁt” in the Appendix (pages 157-168)

for instructions in completing this course evaluation.
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APPENDIX




INTERFERING BEHAVIORS IN THE CLASSRNOM-

POST-COURSE ASSESSMENT

INSTRUCTIONS:

The forms on the following pages (158-162) will permit
you to transfer the information you recorded in Instructional
Sequence One as you gathered base-rate data relevant to
interfering behaviors in your classrcom,

This information will permit you to make a comparison
between the rates of occurrence for interfering behaviors in
your classroom before and after completion of the activities
in Educourse |, ’

P .m«



OBSERVATION OF INTERFERING BEHAVIORS

Transfer the information from page 40 onto this form,

ESTABLISHING A BASE-RATE
FOR INTERFERING BEHAVIORS
PRE-COURSE VIDEOTAPE
0BSERVATION 2

DATE _ -
NATURE OF ACTIVITY _ - -
NUMBER STUDENTS INVOLVED _
TYPE PARTICIPATION REQUIRED } o

SPECIFIC_BEHAVIORS NUMBER TIMES OCCURRED

b N . Total:

2. Total: ___

3, _ e Total: __
b - - . Total: _
5. o . Jotal: _




Transfer the information from page 45 onto this form.

ESTABLISHING A BASE-RATE
FOR INTERFERING BEHAVIORS

CLASSROOM OBSERVATION |

DATE

NATURE OF ACTIVITY — —

NUMBER STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED e

INTERFERING BEHAVIORS NUMBER TIMES OCCURRED
(Specific Behaviors)

l. R i o , Total:

2. ~ 7 Total:

3. — : . — Total:

b, _ e . Total: _
5 - - Total .




Transfer the information from page 46 onto this form,

ESTABLISHING A BASE-RATE
FOR INTERFERING BEHAVIORS
CLASSROOM OBSERVATION 2

DATE __ -

NATURE OF ACTIVITY _ - -

NUMBER STUDENTS :NVOLVED __

TYPE PARTICIPATION REQUIRED -

INTERFERING BEHAVIORS NUMBER TIMES OCCURRED

(Specific Behaviors)

I. - - Total:

2. | B _ Total:

3. . , . Total:

b - o Total:
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Transfer the information frompages /- onto this furm,

2. COMPUTATION OF BASE-RATES

INTERFERING BEHAVIOR I (Specify):

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION

TOTAL OCCURRENCES SECOND FIFTEEN=MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION _
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS _
BASE-RATE

(Average Frequency per Fifteen-Minute interval;

Total Occurrences = 3)

INTERFERING BEHAVIOR 2 (Specify): e

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION _
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION _
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS _
BASE-RATE

(Average Frequency per Fifteen-Minute Interval;

Total Occurrences - 3) .

INTERFERING BEHAVIOR 3 (Specify): _

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION _
TDTAL OCCURRENCES SECOND FIFTEEN-MINUTE DBSERVATIDN
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS __
BASE=-RATE ,

(Average Frequency per Fifteen-Minute Interval;

Total Occurrences - 3) -
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INTERFERING BEHAVIOR 4 (Specify): __

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION )
TOTAL OCC:RRENCES DURING 3 FIFTEEN-MINUTE INTERVALS
BASE-RATE

(Average Frequency per Fifteen-Minute Interval;

Total Occurrences = 3) _

INTERFERING BEHAVIOR 5 (Specify): o _

TOTAL OCCURRENCES FIRST FIFTEEN=MINUTE OBSERVATION _
TOTAL OCCURRENCES SECOND FIFTEEN=-MINUTE OBSERVATION B

TOTAL OCCURRENCES THIRD FIFTEEN=MINUTE OBSERVATION
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS
BASE-RATE

(Average Frequency per. Fifteen-Minute Interval
Total Occurrences - 3) ;
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INTERFERING BEHAVICRS IN THE CLASSROOM

PURPOSE :

The purpose of these observations is to help you
determine the success of the behavior modification
techniques you have learned to use.

INSTRUCTIONS:

In your pre-course assessment, you recorded base-rates
for specified interfering behaviors which you wished to
eliminate. You will now tally the occurrence of these
behaviors during instructional activities similar to the
ones used in establishing base-rates.

Refer to your Pre-Course Assessment forms in the
Appendix to specify the interfering behaviors to be counted
and to plan appropriate instructional tasks. Use the forms
on the fc'lowing pages to record your observations for the Post-
Course Assessment.
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[

BSERVATION OF INTERFERING BEHAVIORS

POST-COURSE VIDEOTAPE

ESTABLISHING RATES OF OCCURRENCE

MOBSERVATION 1"

GATE _ _ o

NATURE OF ACTIVITY ___ L o L

NUMBER STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED L -

INTERFERING BEHAV I ORS NUMBER TIMES OCCURRED

. __ f , o | Total:

2, , , _ o Total:

3. o ] 7 - Total:

L, , — - i — : Total:

5. 3 S . o Total:




ESTABLISHING RATES OF OCCURRENCE

CLASSROOM OBSERVATION 1

DATE

NATURE OF ACTIVITY

NUMBER STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED ) —

INTERFERING

EHAVIORS NUMBER TIMES OLCURRED

Total:
Total:

Total:

——— Ce—




ESTABLISHING RATES OF OCCURRENCE

CLASSROOM OBSERVATION 2

DATE

NATURE OF ACTIVITY

NUMBER STUDENTS INVOLVED

TYPE PARTICIPATION REQUIRED _ ~ -

INTERFERING BEHAVIORS 'NUMBER TIMES OCCURRED

i I _ - Total:

2. _ e o Total: _

3. _ - o Total:

L, , - _ _ Total:
5. o - Total:
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i,

INTERFERING BEHAVIOR | (Specify);riWi;

SUMMUTATIUN UF RAleas Ur OLCURRENCE

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES SECOND FIFTEEN=MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD F{FTEEN-MINUTE OBSERVATION

TOTAL OCCURRENCES OURING 3 FIFTEEN-MINUTE INTERVALS

(Average Frequency per Fifteen=Minute Interval;
Total Occurrences - 3)

RATE OF OCCURRENCE

INTERFERING BEHAVIOR 2 (Specify): __

TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES SECOND FIFTSEN-MINUTE OBSERVATION _ _
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES DURING 3 FIFTEEN-MiNUTE INTERVALS _
RATE CF OCCURRENCE
(Average Frequency per Fifteen-Minute Interval;
Total Occurrences = 3)
1 ITERFERING BEHAVIOR 3 (Specify): —
TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES SECOND FIFTEEN=MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION .
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS
RATE OF OCCURRENCE
(Average Frequency per Fifteen-Minute Interval;
Total Occurrences - 3) 77

167



CINTERFERING BEHAVIOR & (Specify):
TOTAL OCCURRENCES FIRST FIFTEEN-MINUTE OBSERVATION

TOTAL OCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION

TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE |NTERVALS
RATE OF OCCURRENCE |

(Average Frequency per Fifteen-Minute Interval;
Total Occurrences - 3)

INTERFERING BEHAVIOR 5 (Specify): _

TOTAL OCCURRENCES FIRST FIFTEEN=MINUTE OBSERVATIGN
TOTAL OCCURRENCES SECOND FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES THIRD FIFTEEN-MINUTE OBSERVATION
TOTAL OCCURRENCES DURING 3 FIFTEEN-MINUTE INTERVALS

RATE OF OCCURRENCE

(Average Frequency per Fifteen-Minute Interval;
Total Occurrences - 3)
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